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ABSTRACT

TEACHING CHILDREN TO BE STORYTELLERS:
A HANDBOOK FOR EDUCATORS
by
April Nicole Cross
August, 2003

The purpose of this project was to design a handbook for second grade teachers
interested in teaching storytelling. By introducing children to the world of storytelling,
teachers can bring the true nature of storytelling into the classroom and take full
advantage of its educational benefits. Through the storytelling process, children's
listening, reading, and oral language skills are enhanced. Although storytelling is only
one part of a literacy program, it is the means to a very important literacy goal: the
development of independent, lifelong readers. The handbook includes a five-week
storytelling unit that gives an explanation of how to realize and implement the benefits of
storytelling in a second grade classroom.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction

Everyone has a story to tell. And while we could spend a lifetime learning the art
and technique of storytelling-perfecting our style and performance - for most of
us, it is the simple telling of a tale that's important. Something as ordinary as the
events of the day, an old joke, or a traditional story we heard as a child.
Storytelling comes from the heart, not the head, and nothing should keep us from
the exhilaration and sheer pleasure of telling a story.
"'Jimmy Neil Smith,
Homespun: Tales from America's Favorite Storytellers
Storytelling is the oldest form of education and communication other than
learning by experience (Cooper & Collins, 1992; Hamilton &Weiss, 1990; Shannon,
1979). Storytelling exists in every culture and represents the commonality " ... of all
human beings, in all places, and all times" (Cooper & Collins, 1992, p.1). Cultures all
around the world have used storytelling to educate, to entertain, and to pass down their
beliefs, traditions, and history to future generations (Aiex, 1988; Cooper & Collins, 1992;
Hamilton & Weiss, 1990; Mallan, 1991; Shannon, 1979).
Storytelling can be difficult to define because it encompasses so much and
conjures up different meanings, experiences, and emotions for different people.
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Malian (1991) defines storytelling as simply " ... using oral language in a social context
to relate something heard, read, witnessed, dreamt or experienced" (p. 5). Another
definition is offered by Peck (1989), "Storytelling is the oral interpretation of a
traditional, literary, or personal experience story" (p. 138). Maguire (1998) discusses that
the "telling" part of the term storytelling " ... touches on its most manifest aspect; but is
also includes listening, imagining, caring, judging, reading, creating, observing,
remembering, and planning" (p. 6).
Storytelling shares common characteristics and some of the same advantages as
reading stories from a text; however, storytelling can offer so much more. Shannon
(1979) believes that storytelling is the only way of truly sharing literature. "When one
reads aloud his or her eyes must remain fixed on the printed word rather than the listener,
theater pretends the audience is not there, and books are very private and isolated
experiences" (p.50). In storytelling, " ... the interaction between teller and listener is
immediate, personal, active, and direct" (Aiex, 1988, p. 1). Ultimately, the process of
storytelling becomes a mutual creation between the teller and listener (Peck, 1989). "It is
as a result of this co-creative, interactive, immediate, personal, and one-time nature that
storytelling is one of the most powerful forms of art/communication known to humans
and also explains why it possesses such great potential as a teaching-learning tool"
(Roney, 1996, p. 7).
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Purpose of the Project
This chapter includes a rationale as to why this project was created and includes a
description of how the storytelling handbook was developed. The purpose of this project
was to design a handbook for second grade teachers that guides them in teaching children
how to be storytellers. Through the storytelling process, children's listening, reading, and
oral language skills are enhanced. By introducing children to the world of storytelling,
teachers can bring the true nature of storytelling into the classroom and take full
advantage of its educational benefits. This project includes a review of selected literature
that addresses the following topics: (a) the significance of storytelling in education, (b)
storytelling as an educational tool, (c) how children benefit from hearing stories, and (d)
how children benefit from telling stories. Following the review of selected literature is a
five-week storytelling unit that gives an explanation of how to realize and implement the
benefits of storytelling in a second grade classroom.
Significance of the Project
Reading aloud to children has been recognized for years as a valuable educational
tool for developing listening comprehension, a sense of story structure, building
vocabulary, stimulating an interest in reading books, and instilling a love for language.
In fact, reading to children on a regular basis has been cited most often as a factor for
reading success at an early age (Trelease, 2001). Storytelling and reading aloud to
children share many of the same benefits; however, the act of telling a story has much

4

more to offer and yet is not common practice in classrooms today. With the teacher as
the storyteller, students begin to develop effective critical listening skills (Peck, 1989).
On the other hand, with students as the tellers, students have the opportunity to read
stories, select stories to tell, and develop and hone their oral expression skills. In this
latter situation, students listen to each other tell stories and thus experience storytelling
from the perspective of both teller and listener.
Storytelling involves the use of oral language and thus can be used to tap into an
area of expertise that children possess to facilitate continued academic growth in
listening, reading, and speaking (Roney, 1989). Developmentally, children begin to
acquire oral language skills first. This is evident from watching infants acquire the
ability to speak (National Storytelling Association (NSA), 1994). Typically, children
have mastered the oral aspects of their language by the time they enter school (Roney,
1989). Using children's oral skills to help them develop basic skills, such as reading, is
critical in facilitating children's progress towards literacy.
One of the fundamental goals of education is to help children grow and develop
into competent and literate adults. One avenue to reach this goal is to immerse children
and actively engage them in storytelling. Children who participate in storytelling, either
as listeners or storytellers, are immersed and actively involved in a meaningful language
experience (Roney, 1996). Through storytelling, children gain background knowledge
and opportunities to practice skills that literate people engage in when listening, reading,
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and speaking. Above all, storytelling allows children to experience the magical world
and joy of literature.
Limitations of the Project
The following are limitations of this project:
1. The storytelling project was developed for second grade teachers who teach in a
general education classroom and are interested in teaching storytelling; however, it
easily could be adapted for another grade level.
2. The author of this project narrowed the focus to enhancing students' reading and
communication skills by teaching children to tell stories.
3. The storytelling project and individual lessons have not yet been implemented with
students in a general education classroom.
4. Some informal assessment information is included in the project; however, the
sensitive nature of critiquing beginning storytellers limited the author's willingness to
formally measure student progress.

5. The list of "Stories for Students to Tell" is limited mostly to short folktales or
traditional stories, because they are easier to read and tell, and these have been passed
down by word of mouth and are meant to be told.
6.

The stories were selected based on the author's experience with second grade
students and their reading ability at the end of second grade and may not be
appropriate for all second grade students.
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7.

The project is limited to storytelling as opposed to reading aloud to children.

Definition of Terms
For the purposes of this project, terms are defined as follows:
1. Stor,ytellin& - the oral interpretation of a traditional, literary, or personal experience

story (Peck, 1989).
2. Oral Tradition - stories, histories, etc., kept alive by the spoken word rather than
writing. Note: While an oral tradition is characteristic of an oral culture, it may
coexist in a writing culture (Harris & Hodges, 1995).
4. Traditional Literature - stories and poems that have been handed down from
generation to generation either in writing or by word of mouth; their roots are in the
oral tradition. Since these tales have their origin in the oral tradition, they have no
identifiable author (Bauer, 1993 and Malian, 1991).

5. Literar,y Stor,y - a story that is written by a particular author (Hamilton & Weiss,
1990).
6. Folktale - a traditional story which has been handed down from generation to
generation either in writing or by word of mouth (Bauer, 1993).
7. Stor,y Map- a graphic depiction of the sequence of events in a given story (Cooter,
1991).

CHAPTER TWO
REVIEW OF SELECTED LITERATURE

Introduction
The intent of this chapter is to share the growing body of research and
professional literature supporting the fact that, through storytelling, children stand to gain
academically, socially, and personally. The review of selected literature addresses the
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following topics: (a) the significance of storytelling in education, (b) storytelling as an
educational tool, (c) how children benefit from hearing stories, and (d) how children
benefit from telling stories.
The Significance of Stmytelling in Education
Children are natural storytellers, and whether they realize it or not, children tell
stories every day (Cooper & Collins, 1997; Cooper, 1989). In fact, all human beings are
storytellers by nature. "We tell stories to make sense of our lives, to share our
experiences, and to share ourselves" (Cooper, 1989, p. 2).
The National Council of Teachers of English (NCTE) supports storytelling in the
classroom, and their committee on storytelling states that "these naturally learned oral
skills can be used and built on in our classrooms in many ways" (NCTE, 2003, p. 2). In
the report What Works: Research about Teaching and Learning, research supports the
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idea that "even students with low motivation and weak academic skills are more likely to
listen, read, write, and work hard in the context of storytelling" (U.S, Department of
Education, 1987, p.23). In this sense, children with a wide range of oral and written
abilities can participate and benefit from stories being used as a teaching tool within the
classroom. Smith, known for his research on the subject of literacy, notes that:
. . . the human brain is essentially a narrative device. It runs on stories. The
knowledge that we store in the brain, in our "theory of the world," is largely in the
fonn of stories. Stories are far more easily remembered and recalled than
sequences of unrelated ''facts." The most trivial small episodes and vignettes are
intrinsically more interesting than "data" (Smith, 1988, p. 178).
Stories give structure and meaning to children's lives. "The person blessed enough to
have had a lifetime of hearing stories is like a well-watered tree: the roots go deep; the
branches reach to the sky" (National Storytelling Association (NSA), 1994, p. 38). Many
educators" ... agree that 'storying,' or the process of constructing stories in the mind, is
one of the fundamental ways of making meaning, and thus pervades all aspects of
learning" (Hamilton & Weiss, 1990).
The Russian psychologist, Vygotsky, stressed that learning is of a social nature
and meanings are socially constructed (Vygotsky, 1962). In storytelling, the book is put
aside and the teller and listener co-construct meaning together. This active, social
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construction makes learning easier as children have the opportunity to actively participate
in literacy activities with their classmates. An old Chinese proverb states: I hear and I

forget, I see, and I remember, I do, and I understand. Storytelling empowers children to
go out and do literature and experience the oral tradition. Children who participate in
storytelling, either as a member of the audience or as the teller, become immersed and
actively engaged in a meaningful language experience (Roney, 1996). If children are to
develop into independent, literate adults, they must have opportunities to actively
participate in all four aspects of communication: listening, speaking, reading, and writing.
Stocytelling as an Educational Tool
Although storytelling has been around for many years, this ancient art form is not
commonly used in classrooms. However, the art of storytelling is currently enjoying a
renewed interest in education and within the classroom as an educational tool (Cooter,
1991; NSA, 1994). "Every great teacher through the ages has used stories as a teaching
tool" (Hamilton & Weiss, 1990). When teachers incorporate stories into instruction, both
hemispheres of the brain are engaged and the results tend to be better listening, higher
comprehension, and better recall of information (NSA, 1994). Storytelling is entertaining
and has much to offer a literacy program (Nessel, 1985).
In addition to its entertainment value, storytelling has a multitude of educational
benefits. While listening to stories clearly benefits children academically, learning to tell
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a story builds confidence and poise, improves expressive language skills, stimulates
inventive thinking, encourages the concept of story, improves comprehension, and
develops a better understanding of self, the world, and other cultures (Hamilton & Weiss,
1990). Through the process of selecting, reading, learning, and telling a stoty, students
are learning every step of the way. When storytelling is used as an educational tool, it
facilitates learning. Not only that, but storytelling is plain fun for students and teachers
alike, and it has many educational benefits.
How Children Benefit from Hearing Stories

Hearing stories stimulates the imagination.
Children love to hear stories, and there are many benefits derived from hearing
stories either told or simply read aloud (Hamilton & Weiss, 1990). There is no doubt that
storytelling stimulates children's imaginations (Collins & Cooper, 1997; Farrell &
Nessel, 1982; Nessel, 1985; Roney, 1989). The Pittsburg study found that Word

Weaving, a California storytelling program, had positive effects on children's ability to
compose new stories based on stories they had heard (Farrell & Nessel, 1982). Typically,
those students who were part of the Word Weaving program added new, imaginative
ideas to their continuations of a story. As a result, storytelling appears to" ... stimulate
children's interest in telling stories and encourages use of imagination when they make
up their own stories" (p. 17).
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In this age of technology, Maguire suggests:
Children today are immersed in an overtly visual world of television, computers,
and video arcades, which is having a disastrous effect on their abilities to listen, to
think in words, and to exercise the 'mind's eye.' Even reading aloud to children is
frequently directing them to concentrate on what they see: the book that contains
the text of the story (1985, p. 13).
For pure storytelling, when the book is put aside, the listener is invited to imagine
and create mentally the pictures that make the story vivid and meaningful (Nessel, 1985;
Roney, 1989). Children's abilities to visualize and use their imaginations are set free
when they are unhampered by a rigid sense of reality (NSA, 1994). They are also free to
delight in the sound and rhythm of the words as they roll off the storyteller's tongue.
"Holding in mind the rhythm of a poem or tune or story helps children focus their
thoughts, which theorists maintain is the foundation for a well-developed imaginative and
intellectual life in adulthood" (NSA, 1994, p. 5).

Hearing stories instills love of language in children and motivates them to read.
In the numerous studies that have been done in the last forty years on children
who learn to read early, the factor which was most often cited as an element in reading
success was that early readers had heard stories on a regular basis (Trelease, 2001). Once
children become readers, they still need to hear stories in order to develop and grow as
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language learners (NSA, 1994; Trelease, 2001). Storytelling promotes reading. After
hearing a particular story, children will often ask to read the book or will want to seek out
the origin of the story that was told. Storytelling and reading aloud to children enhances
children's exposure to literature and can expand their reading interests. In addition, by
telling stories that originate from literature that is beyond children's reading
comprehension, but within their listening comprehension, the storyteller is giving the
child a taste of the language within stories that lies before them (Hamilton & Weiss,

1990).
Through storytelling, children are reminded of the joy of language and how much
fun it can be to hear unusual words and sentences (Hamilton & Weiss, 1990; NSA, 1994).
"The words children hear while listening to a good story are easier for them to recognize
and learn in print afterward. Their speaking vocabulary increases, and their ears become
trained to the music of language" (NSA, 1994, p. 6). As children continue to hear good
stories, their understanding of the beauty and power of language grows.
Hearing stories improves listening skills.
"One has only to be present during storytelling and to hear the powerful stillness
to know that students truly attend to every word" (NSA, 1994, p. 84). Storytelling
nurtures and improves a very important learning skill, listening (Fransworth, 1981; Frick,
1986). Listening skills improve when stories are told because the students must
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comprehend the story simply by hearing it, often times without visual aids (Hamilton &
Weiss, 1990; Frick, 1986).
The experience of hearing stories can be beneficial for children who watch a lot of
television when the emphasis is on gaining meaning visual rather than aurally. In this
sense, storytelling develops children's ability to concentrate and encourages good
listening habits (Hamilton & Weiss, 1990; Farnsworth, 1981). The pure pleasure of
storytelling helps children to associate listening with enjoyment.
Hearing stories improves many language skills, such as vocabulary, comprehension,
sequencing, and story recall.

Extensive research in the area of comprehension has indicated that listening
comprehension is the foundation for reading comprehension,"... and that students who
have a large listening vocabulary are more likely to sight-read with greater
comprehension" (NSA, 1994). Children's reading skills are fostered directly through the
oral presentation of a story (Frick, 1986). During storytelling, children are typically
introduced to vocabulary that is beyond their reading abilities and are able to understand
these words they would not recognize on sight by hearing them and inferring their
meaning based on the context. Children further their understanding of the story when
they use inferences and predict what may happen next in the story. The child's schema,
or cognitive framework of stories, helps establish expectations as to what will occur in
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the story and prepares children to understand and appreciate many stories they will
eventually read (Nessel, 1985).
Although storytelling is a separate literacy activity from reading aloud, they share
common benefits. A study by Cohen (1968) investigated the correlation between
reading aloud to students and their vocabulary skills and reading comprehension. The
teachers in the experimental group read aloud for at least twenty minutes a day whereas
the teachers in the control group rarely read aloud to their students. The test results at the
end of the study revealed that the experimental group showed significant increases in
word knowledge, quality of vocabulary, and reading comprehension. As children listen
to stories, they begin to internalize the structures of language and story (Frick, 1986;
Hamilton & Weiss, 1990; Peck, 1989). More specifically, children become more aware
of story components such as plot, character, and theme. A sense of story is developed as
children listen to stories. This "sense of story" allows them to recognize story
components and later enables them to read stories that are more complex with greater
understanding (Frick, 1986; Peck, 1989).
How Children Benefit from Telling Stories
Storytelling helps children develop a better understanding of themselves and their world.
Although children love to listen to stories, the benefits may be even greater when
children learn to tell stories (Hamilton & Weiss, 1990; Mallan, 1991; NSA, 1994).
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As students tell their stories, they begin to develop a better understanding of themselves
and can begin to appreciate other people, places, and cultures (Hamilton & Weiss, 1990;
NSA, 1994). Malian (1991) discusses the idea that stories can serve as reference points
for children's experiences. "This is true not only of literary stories but also of children's
own stories, when these are given voice; they will provide opportunities for children to
reflect on events and make sense of the experience" (Malian, 1991, p. 12). Children may
never come to understand or give meaning to their experiences unless they are given the
opportunity to tell their stories. Stories help children understand and learn about who
they are, help them to be more aware and accepting of other cultures, and show them
what traditions to pass down to future generations.
Through storytelling, children gain more of an internalized sense of story form and
comprehension improves substantially.

Children who tell and retell stories are active participants in their literacy
learning. Telling and retelling stories encourages the development of oral language, the
concept of story, and improves children's overall comprehension (Hamilton & Weiss,
1990; Morrow; 1986). Morrow (1986) conducted a study to" ... determine if frequent
retellings with structural guidance could improve kindergarten children's use of structural
elements in dictations of original stories and increase the oral language complexity of the
stories" (p. 135). After a story was read, the experimental group was asked to retell the
story, with guidance when needed, and the control group was simply asked to draw a
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picture about the story. From pretest to posttest, the experimental group improved 27.6
percent, while the control group only improved 9.3 percent (Morrow, 1986). The
experimental group outperformed the control group in such activities as discussing the
setting, plot, theme, resolution, and sequencing events.
In another study, Pellegrini and Galda ( 1982) tested the effects of three modes
(thematic-fantasy play, adult-lead discussion, or drawing) of story reconstruction training
on the development of children's story comprehension. Three books were read to the
children in grades K-2 on separate occasions and then they were exposed to one of the
three modes of story reconstruction. The analysis of criterion-references tests and
retelling tasks after the third session revealed that thematic-fantasy play significantly
improved comprehension of story and the inclusion of more structural elements in story
retellings, particularly for kindergartners. "In fantasy play, children use language to
transform roles, props, and the setting to correspond to the original story" (Pellegrini &
Galda, 1982, p. 450). The more actively involved the children's roles were, the better
their scores were for total recall of events and sequential recall. These two studies
acknowledge the important role that oral language plays in the formation and sharing of
meaning in regards to story comprehension.
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Storytelling improves self-esteem and builds confidence and poise when speaking before
a group.
One educational tool that builds self-esteem within the classroom is storytelling
(Hamilton & Weiss, 1990; Schwartz; 1987). Whether children tell their own stories or
"borrow" stories, they will experience the power of language. "When students are
storytellers, opportunity is provided for development of oral expression" (Peck, 1989, p.
140). The context of storytelling provides a real purpose for student learning. Actually
telling a story creates a meaningful purpose for oral expression and helps children
improve their confidence and speaking skills (Collins & Cooper, 1997; Peck, 1989).
Feeling comfortable speaking in front of a group only comes from practice and
experience. Speaking will be easier for children when they are older if they are
encouraged to do oral presentations while they are young (Hamilton & Weiss, 1990).
"Preparing and telling stories help develop poise in the student storyteller, and a well-told
story builds the self-esteem of the teller" (Peck, 1989, p. 140). Children's comments
following a storytelling unit attest to the notion that storytelling improves self-esteem
(Hamilton & Weiss, 1990, p.13):
In the beginning I was really scared. But I felt so good that I had the
courage to do it. It might help me when I am big so I won't be so shy. I might
even be able to be in front of a big crowd if I had to (Third grader).
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I used to be shy. I still am, but I wasn't shy when I told my story. I didn't
think the principal would really come to the program, but he did and then the next
day he said "Good Morning" to me in the hall. He never knew who I was before
(Fifth grader).
I never knew how much thought went into telling a story. It's hard, but it
was fun. I was so nervous when I first got up to tell my story, but by the end of
the week I actually enjoyed telling it. If I can do that I think I can do anything
(Eighth grader),
I was very nervous at the beginning and I didn't want to tell my story. But
then I got excited because my friends had to do the same thing. It was so fun to
hear all the stories. Well, in the end I felt very proud of myself, and I didn't want
to stop telling my story. I would like to learn a lot more stories (Third grader).
I learned to use expression instead of being boring. The hardest part was
reading all the stories to try and pick one because I'm not a good reader. But
everyone said I'm a good storyteller (Third grader).
Storytelling improves expressive lar,guage skills and stimulates inventive thinking.
Storytelling requires children to be creative and to think on their feet when the
occasion arises (Hamilton & Weiss, 1990). Although storytelling requires learning a
story, it does not require memorization. In keeping with the oral tradition, children are
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encouraged to make the retelling of a tale their own. In storytelling, children are given
some room to make their own interpretations and create a method of presentation
uniquely theirs. Each storyteller has their own facial expressions, body language, or oral
responses such as laughter, gasps, and sighs (Peck, 1989). The storyteller's means for
expressing or conveying their story in a certain way will change as the teller responds to
their audience. What makes storytelling so fun and exciting is that no two people will
ever tell a story in the same way.
Conclusion
Extensive research and first-hand experience reveal that storytelling is of
tremendous educational value in the classroom (Fransworth, 1981). As children
themselves become involved in the story process as tellers, as well as listeners, they grow
academically, socially, and personally. Although storytelling is only one part of a
literacy program, it is the means to a very important literacy goal: the development of
independent, lifelong readers. Best of all, when the oral tradition and literature are
brought to life through storytelling, children gain a love for language and stories that are
theirs to keep forever (NSA, 1994).

CHAPTER THREE
PROCEDURES

Introduction
This chapter includes a rationale as to why this project was created and includes a
description of how the storytelling handbook was developed. The purpose of this project
was to design a handbook for second grade teachers that guides them in teaching children
how to be storytellers. Through the storytelling process, children's listening, reading, and
oral language skills are enhanced. While both reading aloud to children and listening to
stories clearly benefit children academically, learning to tell a story builds confidence and
poise, improves expressive language skills, stimulates inventive thinking, encourages the
concept of story, improves comprehension, and develops a better understanding of self,
the world, and other cultures (Hamilton & Weiss, 1990). Through the process of
selecting, reading, learning, and telling a story, students are learning every step of the
way.
Methodology
Personal Experience
In order to conduct an extensive review of the literature related to storytelling, the
author needed to be passionate about the subject and confident of its potential as a
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teaching/learning tool within the classroom. The author was first introduced to
storytelling when she took EDRD 419, a Storytelling Techniques course, at Central
Washington University in the Winter of 2002. This was an opportunity to learn more
about stories and children's literature, a topic that the author thoroughly enjoyed. But
what she did not realize was that storytelling was not getting up in front of the class and
reading a book. After the first class, it was clear that storytelling involved reading
various stories and then selecting one to tell in front of the class without the text in sight.
Yikes!
By the end of the course, the author felt much more confident in her ability to get
up in front of her peers and tell a story, and in the process she learned a lot about herself
as a learner. In addition, she began to wonder what it might be like to teach elementary
school children to tell stories. What fun that would be! Thoughts lingered, but the actual
decision to pursue storytelling further was not realized until the author was back in the
classroom teaching.
While the author was teaching second grade, a little girl came up to the front of
the classroom on her "Sharing" day, with a small plastic bag, to tell something to her
classmates. Once up in front of the class, she proceeded to take out several tiny paper
figures from the bag and then began arranging them on the floor for all to see. Now, she
was ready to tell her story and the magic began. The author could not believe how
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graceful this second grader was at telling a story and how mesmerized the audience was
during the telling. Usually, during sharing, there are plenty of opportunities for the
teacher to redirect children and quiet them down. But this soft spoken, little girl
commanded the attention of every single student in the room. Introducing children to
storytelling would not be that foreign after all. The author was determined that a child's
first means of communication, the use of oral language, could be used to enhance
listening, reading, and speaking skills within the classroom.
Review of the Literature
The author began this project by reviewing related literature on the subject of
storytelling, its benefits as an educational tool/teaching strategy to enhance literacy
development, and how to teach storytelling techniques to children within the classroom.
A search for information related to the topics listed above was conducted through the
Central Washington University Library's Online Database. Specifically, most of the
books and professional journal articles used for this project were located using ERICFirstSearch and Research Library Periodicals - Proquest. Additional resources were
located through the Ellensburg Public Library, and some were downloaded from the
Internet or purchased through amazon.com. A review of these resources revealed the
numerous educational benefits of storytelling. These resources were used to develop the
"Review of Selected Literature," found in Chapter Two.
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Conclusion
As a result of the author's personal experiences and after a review of selected
literature, a storytelling handbook was created that contains specific information, lessons,
and activities for teaching storytelling techniques to children. An overview of the topics
covered and a suggested timeline for a five-week storytelling unit are included.
Following the "Storytelling Lessons at a Glance," are a series of lessons and activities
that focus on:
1. introducing students to storytelling,
2. students reading and selecting a story to tell,
3. teaching students how to learn a story to tell, and
4. teaching students how to tell a story.
There is a celebration at the end of the unit with an evening performance by those
students who volunteer to tell their stories.

CHAPrER FOUR
THE PROJECT
Summary
Based on the author's positive, personal experiences with storytelling and after
reviewing literature that discussed the educational benefits of storytelling within the
classroom, a storytelling handbook was designed for second grade teachers interested in
teaching children to be storytellers.
Through the storytelling process, children's listening, reading, and oral language
skills are enhanced. While listening to stories clearly benefits children academically, the
literature supports that learning to tell a story builds confidence and poise, improves
expressive language skills, stimulates inventive thinking, encourages the concept of story,
improves comprehension, and develops a better understanding of self, the world, and
other cultures (Hamilton & Weiss, 1990). By introducing children to the world of
storytelling, teachers can bring the true nature of storytelling into the classroom and take
full advantage of its educational benefits.
The following handbook contains specific information and lessons/activities to
teach storytelling techniques to children. An overview of the topics covered and a
suggested timeline for a five-week storytelling unit are included. Following the
"Storytelling Lessons at a Glance," are a series of twenty lessons/daily activities that are
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tied to the Washington State Essential Academic Leaming Requirements (EALRs) and
focus on:
1. introducing students to storytelling,

2. students reading and selecting a story to tell,
3. teaching students how to learn a story to tell, and
4. teaching students how to tell a story.
The lessons are intended to be taught during a one-hour language arts block.
Some lessons might take less than one hour, while others could take longer than one
hour. The author wrote four lessons per week, so that the teacher would have some
flexibility to teach during the days of the week that work best for them. Also, the fifth
day leaves some time open to finish any lessons/activities that were not covered on the
previous days. There is a celebration at the end of the unit with an evening performance
by those students who volunteer to tell their stories.
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TO THE TEACHER
Introduction
Many teachers, although they may be excited about their students learning to tell
stories, are reluctant to try it themselves. Leaming a story takes time, something that is
precious in a busy teacher's schedule. However, storytelling is currently enjoying a
renewed interest within classrooms as teachers discover the power storytelling can have
as a teaching-learning tool within a literacy program (Cooter, 1991; Nessel, 1985; NSA,
1996; Roney, 1996). With the teacher as the storyteller, students begin to develop
effective critical listening skills (Peck, 1989). On the other hand, with students as the
tellers, students have the opportunity to read stories, select stories to tell, and develop and
hone their oral expression skills. In this latter situation, students listen to each other tell
stories and thus experience the benefits of storytelling from the perspective of both teller
and listener.
While listening to stories clearly benefits children academically, learning to tell a
story builds confidence and poise, improves expressive language skills, stimulates
inventive thinking, encourages the concept of story, improves comprehension, and
develops a better understanding of self, the world, and other cultures (Hamilton & Weiss,
1990). As a member of the audience or as the teller, children who participate in
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storytelling become immersed and actively engaged in a meaningful language experience
(Roney, 1996). If our goal for students is that they develop into independent, literate
adults, they must have the opportunity to actively participate in the four aspects of
communication: listening, speaking, reading, and writing. So, go ahead and take the
plunge into the world of storytelling and realize all of the benefits storytelling has to offer
teachers and their students. This fellow teacher did (Hamilton & Weiss, 1990, p. 19).
I wanted to teach my third graders to tell stories but I was terrified because I
realized I'd have to tell a story myself. It reminded me of a time when I took one
of my classes roller skating even though I'd never skated in my life. A lot of my
kids hadn't either, so I decided I'd have to try it. My ineptitude on the rink put
me in touch with the feelings of frustration that kids encounter all the time as they
try to learn new things. I have been a better teacher ever since. When I worked
alongside my kids at telling my first story, it made me very aware of the
difficulties they were confronting. I managed to work through my fear along with
them, and was astonished to see how fantastic some of my kids were. We had a
great time! - (Marty Kaminsky)

Getfin& Started: PJanniq and Preparina for a Stoutelliq Unit
Based on the author's positive, personal experiences with storytelling and after
reviewing literature that discussed the educational benefits of storytelling within the
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classroom, a storytelling handbook was designed for second grade teachers interested in
teaching storytelling. Even though the unit was planned with second grade students and
teachers in mind, it easily could be adapted for another grade level. The handbook
contains specific information and lessons/activities to teach storytelling techniques to
children. An overview of the topics covered and a suggested timeline for a five-week
storytelling unit are included. Following the "Storytelling Lessons at a Glance," are a
series of twenty lessons/daily activities that are tied to the Washington State Essential
Academic Leaming Requirements (EALRs) and focus on:
1. introducing students to storytelling,
2. students reading and selecting a story to tell,
3. teaching students how to learn a story to tell, and
4. teaching students how to tell a story.
The lessons are intended to be taught during a one-hour language arts block. Some
lessons might take less than one hour, while others could take longer than one hour. The
author wrote four lessons per week, so that the teacher would have some flexibility to
teach during the days of the week that work best for them. Also, the fifth day leaves
some time open to finish any lessons/activities that were not covered on the previous
days. There is a celebration at the end of the unit with an evening performance by those
students who volunteer to tell their stories.
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Although the unit can be taught by teachers on their own, it will be much easier if
they enlist help from classroom aides, resource teachers, practicum students, and parents.
Each school has different resources available; however, at the very least, the teacher
should be able to get a few adult volunteers in the room to help with various aspects of
the unit. Before the teacher begins the unit, they should start out by asking people within
their school and community if they know of any local storytellers. A good resource to
consult would be the National Storytelling Network Directory in the National Storytelling
Network Source Book* which is published annually and lists professional storytellers,
organizations, festivals, and conferences throughout the United States. Talk to the school
and/or public librarian about possible resources. While at the library, check for
video/audiotapes and CDs of storytellers. The National Storytelling Network
(www .storynet.org) and various online resources, such as www .amazon.com, are helpful
places to search for video/audiotapes and CDs of storytellers. The idea is to introduce
and expose students to a wide range of styles and traditions of storytelling throughout the
entire unit.

* National Storytelling Network Source Book
For more information, write to the National Storytelling Network (NSN), 101 Courthouse
Square, Jonesborough, TN 37659, call 1-800-525-4514, e~mail nsn@storynet.org, or visit
www .storynet.org.
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Story Selection Criteria and Ora:anb;ation
During the storytelling unit, students will have the opportunity to read a variety of
stories and then choose one of the stories that they like best to tell their classmates.
"Stories for Students to Tell" in the appendix includes a list of suggested stories for
younger students to tell. This list is just to help the teacher get started. The teacher can
add any stories they feel would be appropriate for their students to tell. The author used
Hamilton & Weiss (1990) as a resource for stories younger students can tell, and also
looked through the Juvenile Nonfiction collection (Dewey Decimal number 398) and the
Juvenile Picture Book section at the public library. A school librarian or the local public
library can be a big help in developing a pool of stories for students to tell. Also, the
bibliography at the end of the unit contains numerous storytelling resources to help the
teacher locate and select stories to tell, hear, and view on video.
The author's main criterion for the selection of stories was that the story be good
for telling and at approximately a second grade reading level. Most of the stories listed
are traditional stories or folktales. These stories typically are the best for telling since
they have been passed down by word-of-mouth and were only written down recently.
They were meant to be told. Within any given classroom, there will be a wide range of
reading abilities; however, the majority of the stories are simple and short and at a level
that most second grade students can read on their own.
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Hamilton & Weiss (1990) suggest that you restrict younger children and first time
storytellers to a pre-selected pool of stories rather than turning them loose in the library.
A pool of fifty stories should be sufficient for a class of twenty-five students. However,
if a student shows an interest in telling a story that is not a part of the pool, it is important
to remain open to considering other stories. The teacher can either photocopy individual
stories from collections and put them in file folders or mark (post-it) individual stories as
a reference within collections.
Use baskets or another type of container to keep stories organized and accessible
for students. Get together five baskets with at least ten books/stories inside each basket
for students to read. However the teacher decides to do this is based on their class size
and how they organize/arrange desks and/or the learning space(s) within their classroom.
The idea is to let a small group of students peruse through a hand-full of stories versus
having too many stories to look through and too many students crowded around one area
at a given time. As the teacher provides students with reading time, they can rotate
stories between small groups of students. Eventually, students should have a chance to
look through all of the stories that the teacher pre-selected for them.

It might be helpful to code the baskets and the stories in some way, so that
students know where to return their story if they have to keep it for more than one day.
In addition, then the teacher will know which group of students had the opportunity to
look through/read from a particular basket of stories. For example, if the teacher numbers
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or color codes the baskets and stories accordingly, they could just rotate the stories from
one group to the next on each day that they provide reading time and keep track of the
groups that have already had a particular basket of stories.

Be&innin& Stocytellers
Since this will be most students' first experience with this type of storytelling, it is
important to constantly encourage students and support their best efforts. The teacher
should offer suggestions to help individuals improve their storytelling, but for the most
part keep comments positive since critiquing can be such a sensitive process for young
children at the beginning stages of storytelling. To help students feel comfortable from
the beginning the teacher will want to discuss with their class what it means to be a good
listener/audience. Remind students that they will want everyone to be quiet and attentive
when they tell their stories, so it is important that they do the same for others. Since it
can be difficult for students to sit and listen to stories for a long period of time, break the
stories up with a song, joke, stretch, or other participatory activity.

Student Assessment I Eyaluation
Although the teacher will want to keep their comments and critiquing positive,
there are tools that can be used to help students and teachers assess and evaluate
storytelling skills. Following is a description of a few different assessment tools that the
teacher could utilize during the storytelling unit.
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Storytelling,.., Positive Comment Card

One way to keep listeners involved is to enlist their help in providing positive
feedback when individuals get up to tell their story. The "Storytelling"' Positive
Comment Card" introduced on Day Thirteen gives students and the teacher a chance to
write down two specific things that they liked about a classmate's storytelling
performance, such as:
''That was a good effort!"
"Your voice sure was loud and clear during your storytelling."
"You really knew your story well. I can tell you have practiced."
"You kept your hands (or feet) still as you told your story."
"Great eye contact with the audience."
"You really painted a picture in my mind as you told your story."
"You told your story with such expression on your face."
Comments such as these will help encourage students to do their personal best. Students
need to feel good about trying something that is new and possibly difficult for some
students. The teacher should remind the class that it is not okay to laugh at someone
while they are telling unless what they said was intended to be funny, "put-downs" are
not okay, and comments must be made in a positive way.
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Response Journal
Students can even be encouraged to keep a response journal throughout the unit.
The teacher can make or purchase a "Storytelling Folder" for students to keep handouts
and the story they will be learning to tell during the unit. Some paper should be included
so that students can write about their thoughts during the storytelling unit. With second
grade students, the teacher might want to find a time when students could write in their
journal at least once or twice a week. The teacher might have students write about the
process of choosing a story, their feelings (fears), or how their telling changed from one
practice session to the next. As students take a moment to reflect and share their feelings
in writing, the teacher will gain insight into what students are thinking and learning
during the course of the storytelling unit.
Video I Audiotape

Videotaping children as they tell their stories is another assessment tool that can
be used in conjunction with verbal feedback because it allows students to see exactly
what they are doing. At first, students might be a little embarrassed to see themselves on
video. However, after they get their giggles out of the way, they should be able to pick
up a few pointers and evaluate their telling from watching themselves. Depending on the
teacher's class and individual student personalities, the teacher might want to view the
video with individuals instead of the entire class. It might be fun for students to compare
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their first telling with their final telling from the night of the "Storytelling Celebration."
Students might be pleasantly surprised with the amount of progress they have made
during the course of the storytelling unit. On the same note, students can tell their story
into a tape recorder and play it back to help them learn their story and to hear how they
sounded during their telling. When students listen to themselves on tape, they will be
able to hear if they are telling their story with expression and appropriate pacing.

Performance Skills Rubric I Questionnaire
The teacher can assess students informally and plan for instruction simply by
observing students. In addition to videotaping, the teacher should take the opportunity to
walk around and observe how students are performing during their storytelling practice
sessions. While observing students, the teacher can jot down some notes about their
performance. Ask: What is going well? What do students seem to be having the most
difficulty with? If the teacher notices something that students are struggling with, they
can teach a lesson or plan an activity for the next day that provides students with further
practice. The teacher might also like to use a "Storytelling: Performance Skills Rubric"
for the teacher's eyes only (see the appendix for an example). This will provide the
teacher with some infonnation on students' progress before and after the storytelling unit.
In addition~ it might be interesting and informative to conduct a "Storytelling:
Questionnaire" before and after the unit (see the appendix for an example).

11

Asking a few simple questions and comparing students' answers before and after the unit
might just provide the reassurance the teacher needs that students gained some
knowledge and the storytelling unit was a success.
A child's comment following a storytelling unit taught by the Beauty & the Beast
Storytellers follows (Hamilton & Weiss, 1990, p. 15):
I was very nervous at the beginning and I didn't want to tell my story. But then I
got excited because my friends had to do the same thing. It was so fun to hear all
the stories. Well, in the end I felt very proud of myself, and I didn't want to stop
telling my story. I would like to learn a lot more stories- (Third grader).

Physical Setting
Schools are busy places with a lot of activities going on throughout the day. It is
important to try and minimize interruptions during the unit. To limit disruptions put a
sign on the door that says "Storytelling in Progress." Try to create a special atmosphere
in the room by making the actual telling of stories a special time. Select an area in the
room where storytelling can take place. A reading comer can be doubled as a storytelling
area. Teachers can begin each storytelling session with a special tradition, such as:
lighting a candle, playing a portion of a song, or bringing out a stuffed animal to serve as
a storyhour symbol. It is up to the teacher. The class could be encouraged to come up
with their own tradition. Beginning each storytelling session with a simple ritual will let
students know that the magic is about to begin.

STORYTELLING LESSONS AT A GLANCE
Monday
Week One:
Introduction to
Storytelling
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Story Selection

Tuesday

Wednesday
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Day2
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Day4

Introduction to Storytelling:
Observing a Guest Storyteller

The Importance of Storytelling
Sing and Discuss 'Tell Me a
Story"
Activity: The Mind's Eye

Introduction to Different
Traditional Stories

Story Reading and
Selection Process

* Tell or read a traditional

HANDOUT: Student Story
Sheet / Storytelling Folder
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story
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........
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How to Tell
a Story
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Character Development

HANDOUT: Positive Comment
Card / Envelope
* Tell a portion of a familiar
story
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Week One: Introduction to Storytelling and Story Selection
Day One: Introduction to Storytelling: Observing a Storyteller

Goal: To introduce and observe storytelling.

EALR.s: Communication (1.1 & 1.2)
What You Need:
• A guest storyteller.
• An open space for your guest storyteller - arrange chairs
so they are facing away from the door to limit distractions.
• Make a "Storytelling in Progress" sign to hang on the door to limit interruptions.
• Class set of "Letter to Families" (see appendix).
• Overhead of "Storytelling Lessons at a Glance."
• Posters to advertise the storytelling event (optional).

What To Do:

Back.afound for the Teacher:
One of the best ways to get students excited about storytelling is to have a
storytelling program, whether by a professional storyteller, a librarian, another teacher
who is a good storyteller, or a videotape of a storyteller. The idea is to get students
interested and show them how much fun storytelling can be so they can't wait to try it!
One of the main ways that storytellers acquire their skill is by observing and listening to
others demonstrating the art of storytelling.

Focus for the Day:
Once you have selected and arranged for a storytelling performance in your
classroom, you are ready to introduce your students to the art of storytelling. Introduce
your guest and let the storytelling begin!
1. After the storytelling program, explain to students that they will be doing a
storytelling project in the classroom. Each one of them will have the
opportunity to read a few stories and then select one to tell in front of the
class.
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2. Tell them that they will participate in a lot of fun activities to help them learn
their story and be the best storyteller they can be!
3. Put the "Storytelling Lessons at a Glance" up on an overhead and discuss the timeline
with students.
4. Tell students you will be sending a letter home to their families to let them know
about the storytelling project. Read the letter to students and ask if they have any
questions. Send home the letter to families with students today.

Closin&:
Brainstorm with students and write down what they enjoyed about the guest
storyteller. Then, have students write thank you letters to the guest storyteller. Model the
format for a thank you letter and encourage students to tell the storyteller what they liked
about their performance.

Source: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Day Two: The Importance of Storytelling

Goal: To introduce and discuss the importance of storytelling.
EALRs: Reading (1.1, 1.2, 3.1, 3.3, & 4.3)
What You Need:
• Class set of "Tell Me a Story" (see appendix).
• Make a copy of "Tell Me a Story" on chart paper for shared reading.
• Have a traditional story prepared to tell children.

What To Do:

Focus for the Day:
Introduce the song, "Tell Me a Story," by reading the title together as a group, and
then read the song once to the students as they follow along. After you have read through
it once, sing a verse and teach them the melody of the song. Then, try singing the song
together while students follow along on their own copy or as you point to each line of the
chart paper.
After they have sung the song once or twice, lead a class brainstorming session on
the importance of storyteJling. Ask the following questions and record the students'
responses.
•
•
•
•
•

Do you remember having your parents tell you stories?
Why do you think storytelling is important?
Why did people tell stories in the past?
Why is it still important to tell them?
How do you feel about stories?
Activity; The Mind's Eye

Rather than having images shown to them, storytelling allows each
listener the opportunity to create his or her own unique images.
1. Tell students a traditional story of your choice.

2. Then ask: "What did you see as I told the story?" Listen to different
responses and then pick a character that was particularly vivid for you in the
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story. Pick a character that wasn't described in too much detail.
3. Tell the students to close their eyes and remember (in silence) how they
pictured the character. Ask them questions such as:
"What did _ __ _ look like?
How old do you think he/she was?
How would you describe his/her face? Eyes? Nose? Ears?
What color was his/her hair?
Was it straight or curly, combed or uncombed?
What kind of clothes was he/she wearing?"
4. Call on volunteers to describe to the rest of the class how they pictured this
particular character. There should be many different images of the character,
and this is a good time to point out that everyone is different and this is what
makes storytelling so much fun and so interesting.

Closing:
Everyone creates their own images, whereas when you watch television or go to
the movies you end up seeing exactly the same images as the people around you.
Ask students if they have ever read a book and then seen a movie of the same book. Find
out what their reaction was after seeing the movie. Ask them if the images they created
in their head while reading were the same as when they saw the movie.
This may be difficult for younger children who tend to read a lot of picture books, but a
few may have had this experience. If not, share with them a time when you had this
experience and how it made you feel.
Sources: Collins, R. & Cooper, P.J. (1997). The power of story: Teaching
through storytelling. Needham Heights, MA: Allyn & Bacon.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Schimmel, N. (1992). Just enough to make a story: A sourcebookfor
storytelling. Berkeley, CA: Sisters' Choice Press.
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Day Three: Discussing Different Types of Traditional Stories
Goal: To introduce and give students an understanding of the different types of
traditional stories they can choose to read and tell,
EALRs: Reading (1.2, 2.3, 3.3, & 4.3)
What You Need:
• Have a familiar, traditional story prepared to tell or read to children.
• Class set of "Traditional Stories" (see appendix).
• Make a large chart to post in the room that lists and describes different types of
traditional stories (see "Chart: Types of Traditional Stories" in the appendix).
• Examples or a collection of books that represent some of the different types of stories
to share with students.
What To Do:

Focus for the Day:
The overall goal for today is to expose students to different types of stories and
get them thinking about stories they might be interested in telling.
I. Show students the chart and discuss with them some of the different types of
traditional stories. Folktales, fairytales, legends, myths, fables, tall tales and literary
stories are all types of traditional literature, but each one has specific characteristics
that make them unique from one another.
2. Give each student a copy of "Traditional Stories." Tell students that this is a smaller
chart for them to record the different types of stories they discuss and hear.
As you write on the large chart, the students can write on their own chart.
3. Give students an example or two of each kind of story and see if they can add it to
the chart. For example, ask students what type of story they think Cinderella is? A
folktale, fairytale, legend, myth, etc ... ? Help students to categorize the story by
rereading the descriptions of each until students think they know what type of story it
is and where they should list it on the chart.
4. Tell the students a familiar, traditional story of your choice.
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5. After you tell the story, see if students can identify what type of story you told them.
List the title of the story up on the chart and have students write it down on their own
chart.

Closiw::
Finally, allow students 10-15 minutes to select a book from your collection to
either read on their own or do a picture walk through. Call small groups of students up to
select a story. Students might like to read with partners.
Sources: Bauer, C.F. (1993). New handbook/or storytellers. Chicago, IL:
American Library Association.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Maguire, J. (1985). Creative storytelling: Choosing, inventing, and sharing
tales for children. New York, NY: The Philip Lief Group, Inc.

Scholastic Children's Dictionary. (1996). New York, NY: Scholastic Inc.
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Day Four: The Process of Choosing a Story
Goal: To become familiar with the process of reading and choosing a story to tell
classmates.
EALRs: Reading (3.3 & 4.3)
What You Need:
• A selection of at least fifty stories that students can read and tell (see "Stories for
Students to Tell" in the appendix)"' divided up and placed in baskets for small groups
to read.
• Overhead of "Student Story Sheet."
• Class set of "Student Story Sheet" (see appendix).
• Make or purchase a "Storytelling Folder" for each student - for handouts, stories,
and paper for journaling.
• Volunteers to help with reading.

What To Do:

Focus for the Day:
Tell students that they will now have the chance to read a variety of stories and
then choose one of the stories that they like best to tell their classmates. Explain that you
have pre-selected a variety of good stories to make the process easier. These stories
typically are the best for telling since they have been passed down by word-of-mouth and
were only written down recently. They were meant to be told.
1. Put the "Student Story Sheet" on the overhead and read it to students.

2. Explain that each time they read a story they are to record it on this sheet, which they
will keep in their "Storytelling Folder."
3. Tell them that they have to read at least five stories before choosing one to tell. It is
important that they choose a story that they really like! Since they will be working
hard to learn these stories and hearing the same story again and again as they listen to
their classmates practice, each student will be telling a different story. If they have
read at least five of the stories you selected and still have an interest in telling a
different story, they can come discuss it with you.

21
4. Explain that after they read at least five stories, they will choose one story they want
to tell, write down what the main idea of the story is, and list any words or phrases
that they don't understand. Also, students are to write down the country or culture
that their story comes from if known.
5. Finally, tell students that they are to write down a second story that they want to tell.
Since each student will be telling a different story, not everyone will be able to have
his or her first choice.
6. Give students a preview of the stories you have selected. Explain that some stories
are copied off and inside file folders. They can take one of the copies from the folder,
and then put it back for someone else to read once they are finished. Some books
have more than one story inside, and then some stories are told in just one book
without any other stories inside. Read a few story titles to students and then pick one
story to read aloud to students.
7. Hold up an example of a student "Storytelling Folder." Explain to students that this
folder is where they can keep the current story they are reading, or any handouts they
get during the storytelling project. Also, there is some blank paper inside that they can
use to help them learn their story or to write down how they are feeling during the
storytelling project. They will learn more about this later.
8. Give each student their own "Storytelling Folder" and have them put their name on it
and the "Student Story Sheet" inside the folder. Once they have read a story, they
need to remember to record the title of the story on their "Student Story Sheet."

Rea<fin& and Stoey Selection
Once students have their name on everything and you have given your
expectations for quiet reading, allow small groups of students to look through a basket of
stories and select one to read. Allow students approximately 20 minutes to read.

Closim::
When you are ready to stop, signal for students to put away the stories they are
finished reading and record the title. If they aren't finished, they can keep the story in
their folder. They will continue reading next week.
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Sources: Bauer, C.F. (1993). New handbook/or storytellers. Chicago, IL:
American Library Association.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Maguire, J. (1985). Creative storytelling: Choosing, inventing, and sharing
tales for children. New York, NY: The Philip Lief Group, Inc.
Malian, K. (1991). Children as storytellers. Portsmouth, NH: Heinemann.
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Week Two: Story Selection and Reading Continues •..
Day Five through Eight: Reading Traditional Stories

Goal: To discover a wide variety of stories in searching for a story to tell.

EALRs: Reading (1.1, 1.2, 1.4, 2.1, 2.2, 3.3, & 4.3)
What You Need:
• A selection of stories students can read and tell.
• "Storytelling Folder'' for each student with "Student Story Sheet" inside.
• Volunteers to help with reading.
What To Do:

Backa:roupd for the Teacher:
During Week Two, tell or read to students a different type of traditional story
each day and then have students identify what type of story you read or told. Use the
chart you have posted in the room as a resource and add the newly heard stories to the
chart. This is a wonderful opportunity to expose students to different types of stories and
gives them a chance to see storytelling in action if you choose to tell a story. You can
mix it up by either telling a story, reading a story, watching a storyteller on a video or
listening to a storyteller on tape, or invite another guest in to tell a story.
After hearing a story, students will continue to look through stories, read, and then
record the stories they have read on their "Student Story Sheet." If you have five different
groups or baskets of stories, students should be able to rotate through all of the stories by
the end of Week Two. Allow at least 20 minutes of reading time each day. Of course,
the time may vary depending on your students' needs and abilities. You might want to
have a few volunteers rotate and work with individual students on reading.

Focus for Week Two:
Readin.a and Stocy Selection
1. Tell or read to students a different type of traditional story each day during
Week Two.
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2. Then, ask students to identify what type of story you read or told. Use the
chart you posted in the room as a resource and add the newly heard story to
the chart.
3. After students have heard a story, hand out their "Storytelling Folder" and
continue to let students look through stories, read, and then record the stories
they have read.
4. On the last day of Week Two, have students complete the rest of their
"Student Story Sheet" with guidance, and then collect the sheets. Make sure
they write down their 2nd choice for a story they would like to tell, so that prior
to Week Three you can make a list of stories students will be practicing to tell.

Closiw::
When you are ready to stop, signal for students to put away the stories they are
finished reading and record the title. If they aren't finished, they can keep the story in
their folder. Ask students to share with the whole class a story that they read and really
enjoyed. Have students tell what the story was about to help encourage other students to
read the same story.
Sources: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Malian, K. (1991). Children as storytellers. Portsmouth, NH: Heinemann.
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Week Three: How to Learn a Story
Day Nine: Understanding the Oral Tradition

Goal: To understand the oral tradition and how stories can change.
EALRs: Communication (1.1, 1.2, 3.1. 3.2, & 3.3)

What You Need:
• Variations of the story Wiley and the Hairy Man.
• Class set of "Compare and Contrast" chart (see appendix).
• Overhead of "Compare and Contrast" chart.
• Be prepared to tell The Tailor by Nancy Schimmel.
What To Do:

Back2f0uru:l for the Teacher:
Before students even begin to learn their stories, emphasis the importance of the
oral tradition. Cultures all around the world have used storytelling to educate, to
entertain, and to pass down their beliefs, traditions, and history to future generations.
People passed along stories by word-of-mouth before they were ever written down. As
stories got passed along by different people, they began to change.

Focus for the Day:
Activity One: How A Stoey Chaw:es
Tell or read students different versions of the same story to illustrate the
idea that stories change when different people tell them. No two people will ever
tell a story the same way! Hamilton and Weiss ( 1990) suggest using different
versions of Wiley and the Hairy Man, found in these sources:
Bang, Molly Garret. Wiley and the Hairy Man. N.Y.: Macmillan, 1976.
Botkin, B.A. A Treasury of American Folklore. N.Y.: Crown, 1944 (pp.682-687).
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Hamilton, Virginia. The People Could Fly: American Black Folktales. N.Y.:
Knopf, 1985 (pp. 90-103).
Holt, David. The Hairy Man and Other Wild Tales (Cassette tape/Album).
Torrence, Jackie. "Wiley and the Hairy Man" is included on Homespun Tales
(Cassette tape/CD), a collection of stories by various storytellers.
1. After sharing at least two of the variations listed above, hand out a "Compare
and Contrast" chart to each student.
2. Put up the "Compare and Contrast" chart overhead and ask the students to tell
you how the stories were either the same or different from each other
(compare and contrast).
3. As you brainstorm with the class, write down the students' responses on the
overhead and ask that students copy down the information on their "Compare
and Contrast" chart.

Activity Two: Stoey Retell
1. Explain to the students that you are going to tell them a story, and then they
are going to retell the story with a small group after they listen. Remind them
to listen carefully!
2. Tell them The Tailor by Nancy Schimmel from her book Just Enough to Make
a Story: A Sourcebookfor Storytelling.
3. Once you are finished telling the story, divide the class into small groups of
4-5 students.
4. Have students review the events in the story, and then have them retell the
story as a small group with each student taking a part. They are to continue
around the circle, with each student telling a few events from the story, until it
is finished.
5. Call each group up and have them retell the story for the whole class.
Depending on your students, some might need to write down some notes or a
pictorial representation of the story to help retell the events from the story.
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As each group retells the story, have the other students listen carefully and
observe how each person or group tells the story just a little bit differently.

Closing:
Ask students to identify what was the same or different about each telling of The
Tailor (compare and contrast). These activities should give students first hand knowledge
that there are many ways to tell a story, and that each person will have his/her own
unique way of sharing a story.

Source: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Schimmel, N. (1992). Just enough to make a story: A sourcebookfor
storytelling. Berkeley, CA: Sisters' Choice Press.
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Day Ten: Leaming Your Story
Goal: To learn story sequence and plot structure through story mapping.

EALRs: Reading (1.4, 2.1, & 2.2)

Communication (1.1, 1.2, & 2.2)

What You Need:
• Class set of "How To Learn Your Story" (see appendix).
• Overhead of"How To Learn Your Story."
• Blank paper, without lines, for each student
• Class set of "Pictorial Outline" - optional (see appendix).
• Overhead of "Pictorial Outline."
• Class set of "Story Mapping" - optional (see appendix).
• Overhead of "Story Mapping."
• List of students and the stories they are going to practice telling.
• Students will need a copy of the story they are going to practice telling.
• Volunteers to help students with writing.
What To Do:

Back&found for the Teacher:
Just as everyone has their own way of telling a story, most people have their own
way of learning a story. Everyone will need to find out what works best for him or her.
It is really important that they see their story in their mind as a sequence of events. When
they know what happens first, second, third, and so on, they will be less likely to get lost
as they tell their story.

Focus for the Day;
1. Put a copy of "How To Learn Your Story" on the overhead and read it to students.
Explain in more detail as needed and answer any questions the students might have.
2. Tell students that they will get a copy of "How To Learn Your Story" and one will
also be sent home so that their family will know how to help them practice at home.
3. Explain that the handout covers a lot of information and that today they are just
going to focus on making a picture outline or story map to learn their story.
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4. Explain that in order to learn their story, they must become really familiar with the
characters, actions, and events in the story.

Activity: Stoey Map_pi~
Pictorial Outline

1. Explain and demonstrate a pictorial outline using the story The Tailor that you
told students yesterday (see sample in appendix).
2. Review with students the sequence of events in the story. Using the overhead
or whiteboard, write down the title of the story, and then start back at the
beginning of the story and begin to model how you would draw a pictorial
outline of the story. As you begin, remind students that drawing the events
will help them to "see" their story as a series of pictures. Remind them that
this is not an art project and that simple drawings/stick figures are just fine
(even required). The idea is to just do a series of quick and simple drawings
to help you remember the important events in the correct order.
3. Continue to draw simple pictures of each event in the story, talking your way
through the process and modeling it for students.
4. Ask for their input and see if they can suggest ways to simplify the drawing
and yet still understand what is happening in the story. It is perfectly fine to
add symbols or words to their picture(s)- whatever makes it easy for them. If
they want to add important dialogue or thoughts, they can just add a dialogue
box or balloon coming out of a character's mouth or head and fill it with
helpful words or sentences. Students can use a blank sheet of paper and then
put a box around each event as they go or use arrows to show which event
comes next in the story. It is up to them.
Story Mapping

1. Once you are satisfied with your pictorial outline, demonstrate how to do a
story map of The Tailor or another story that you have told recently and really
like (see Little ·Red Riding Hood sample in appendix).
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2. Explain that they will want to think about the structure of the story (how it is
built). What happens in the beginning, middle, and end? Are there any
recurring patterns?
3.

Start by writing out the title of the story you are mapping. Start at the
beginning and talk your way through the important events that happened
during the beginning of the story, and then write key phrases from left to right
on the paper. Moving down to the middle and then the end, continue in the
same way, enlisting students help and suggestions as you go.

4. Ask if students have any questions. Tell them that they can choose the way
they think will help them to learn their story the best. Some students might be
able to begin with just a blank sheet of paper, others may need to use a
graphic organizer to help get them started, such as the "Pictorial Outline" and
"Story Mapping" handouts (see appendix).

5. Let students select either a blank sheet of paper or a teacher created graphic
organizer to use, and then hand to students the story that they are going to
learn and tell. Tell students to read through their story one more time and then
begin their picture outline or written story map. Circulate around the room
and offer assistance to individual students. Let students work for about 30
minutes.

Closing:
After students have worked for about 30 minutes, ask for volunteers to share what
they have so far. As students finish, have them show you their final product and see if
they can practice telling their story using their pictorial outline or story map.
Sources: Collins, R. & Cooper, P.J. (1997). The power of story: Teaching
through storytelling. Needham Heights, MA: Allyn & Bacon.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Day Eleven: Learning Your Story, Not Memorizing
Goal: To emphasize "learning" a story, instead of memorizing, and to explore the
problems created by memorizing a story.

EALR.s: Communication (1.1, 1.2, 2.1, & 2.2)
What You Need:
• Select six students to participate in the activity "Memorization Blues."
• Memorize a six-sentence scene, Little Willie's Bubble Gum.
• Students will need their pictorial outline or story map.
• Class set of "Storytelling Practice Sheet" (see appendix).
• Overhead of "Storytelling Practice Sheet."
What To Do:

Focus for the Day:
Explain to students that they are in the beginning stages of "learning" their story,
not "memorizing" it. The picture outline and/or story map they are working on is to help
them learn the basic structure of their story so they can then tell the story in their own
words. When they tell a traditional story, they are not tied down to the words in the
story. As long as they can create a mental picture of their story in their mind, they will
not forget the story. It is more important to express emotion and energy while telling a
story than to use the exact words. Their drawings and story map will help them learn the
story as will a lot of practice.

Back&[ound for the Teacher Prior to the Activity
As the teacher, it will be important for you to memorize a six-sentence scene to
use for this exercise. As you learn the scene, be expressive and make the scenes sound
exciting and dynamic. Create strong and easy gestures to use during each major action in
the scene. The use of gestures will make it easier for you to remember the scene and will
help the students remember the sentences. Haven (2000) suggests the following scene, or
you may choose to create your own:
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Little Willie's Bubble Gum
1. Mrs. Johnson rose from her chair and marched to the blackboard.

2.
3.
4.
5.
6.

"Pay attention class," she said.
Little Willie sat at his desk in the far back comer of the room.
His bubble gum was well chewed and ready.
Little Willie slithered out of his seat and crawled silently inch by inch up the aisle,
And placed his wad of bubble gum right in the middle of Mrs. Johnson's chair!

As tellers focus on memorizing the words in a story, their focus in not on the way
they say the words. Once this happens, the expression and emotion of the telling tends to
suffer. A teller's voice becomes monotone, their voice volume is low, and their pace may
slow down as they work to remember the words from the story.
The overall goal is for students to realize that they don't need to memorize all of the
words in order to tell their story well. Once they know the basic events in the story, they
can use their own words to create an enjoyable storytelling experience for their audience.
Instead of focusing on the exact words, they can work on telling their story with
expression!
During the activity, help students who are struggling to remember their lines by
repeating the gestures that accompany the sentence they are stuck on. It is not important
if students aren't repeating the lines exactly as long as they are just trying to recreate the
sentences you spoke. It is much more important to just keep the activity moving along.

Activity: Memorization Blues
1. Select six students to stand in a line in front of the class.

2. Tell students that you are going to do an activity with them to demonstrate
some problems with trying to memorize a story word for word.
3. Tell them that you are going to make up a short scene one sentence at a time
and that these students will listen to each new sentence, memorize it, and then
repeat it using the exact same words you used. You will say the first sentence,
and then the first student in line will repeat the first sentence. You will then
say the first sentence and add the second sentence for the second student to
repeat. You will then repeat those two sentences and add on a third for the
third person in line to repeat.
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4. This continues until the sixth person hears you repeat all six sentences and
attempts to repeat exactly what he or she heard.

5. While these students are listening, memorizing, and repeating the sentence,
the rest of the class needs to listen and watch carefully the way each student
says their lines.
6. After you have completed the activity and the last student made an attempt to
repeat all six lines, discuss the quality of their telling. Emphasize the energy
and expression students used while telling versus how accurate students were
in memorizing the words in the sentences.
6. Discuss with students the difference between the first two tellers and the last
couple of tellers (who had to memorize more). What happened to the quality
of their telling? Did they struggle to remember the words? As a result, the
students' speech may have broken-up and they might have had to backtrack
and correct themselves as they tried to remember the exact word.
8. Tell your students to tell their story with expression and not worry about the
exact words.

Bacuround for the Teacher Prior to StoryteJlimr Practice
Before students practice their story with a partner, remind them that they are just
trying to learn the major events of the story. One student is to tell their story and the
other student is to be a good listener. A good listener looks at the speaker and doesn't
make any noise or movements during the telling. You might also encourage your
students to congratulate or compliment the teller on his or her first telling before they
switch partners. Positive feedback early on will help build students' self-confidence.
Model this process with another student in front of the classroom before individual
students try it on their own.

Storytellina= Practice
After discussing the activity, let students continue to work for about 20 minutes
on their pictorial outline or story map from the previous day. As students finish, have
them show you their final product and see if they can practice telling their story using
their picture outline or story map. If they have already practiced with you or another
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adult, let them practice with another student that has completed their picture outline or
story map. If another student is not available, have students tell their story to a stuffed
animal, a special comer in the room, or into a mirror.

Closiw=:
After students have practiced, ask them how their practice session went. Was
their story map helpful? How did they choose to practice today? Any advice for those
students about to finish up their story maps?
Put the "Storytelling Practice Sheet" up on the overhead and explain to students
that this sheet will help them to keep track of when they practice their story, with whom,
and how many times. Ask students to fill in any information that they can so far.
Discuss and model on the overhead how they would fill in the required information. For
example, if they have already practiced with an adult, they would write down the adult's
name and the date/day they practiced with that person, and so on. Explain that they are
required to fill these out and practice the amount of times listed on the sheet. Have
students put this handout in their "Storytelling Folder."

Sources: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Haven, K. (2000). Super simple storytelling: A can-do guide for every
classroom, every day. Greenwood Village, CO: Teacher Idea Press: A
Division of Greenwood Publishing Group, Inc.
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Day Twelve: Improving Students' Oral Descriptive Language Skills
Goal: To improve students' oral descriptive skills and make them more
comfortable using descriptive language when telling stories.

EALRs: Communication (1.1, 1.2, 2.1, & 2.4)
What You Need:
• Eight to ten sentences, devoid of description, written on individual
slips of paper.
• A hat.
• Various herbs and spices in separate clear plastic bags.
• Different pieces of instrumental music, such as: jazz, classical, folk, etc. (optional).
• Students' "Storytelling Folder" with blank paper.
• Overhead of"How to Learn Your Story."
• Students will need their "Storytelling Practice Sheet."
• Photocopy students' story map so they can practice at home and at school.

What To Do:

Focus for the Day:
All storytellers must use words or language that will not only describe the events
in the story but will also help the audience to paint pictures in their mind. Tell students
that you are going to give them a chance to experiment with language by describing
people, places, or things. Choose from among the following activities:

Activity One: How To Improvise LaD&Yue
1. Tell students that you have written some pretty boring sentences on individual
slips of paper, and that you need their help to make each sentence more
interesting and descriptive.
2. Put the sentences in a hat and have a volunteer come up and pick out a
sentence, such as: "The girl lived in the castle."
3. Read the sentence and ask for volunteers to add some adjectives and
descriptive phrases that will add more detail and different feelings to the
sentence, such as: "The beautiful young girl lived in a magical castle by the
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sea." The idea is to improvise, not to come up with the perfect sentence, and
so don't allow students too much think time.

Activity Two: Describiw= Familiar People, Places, and Thhw
1. Brainstorm familiar images (people, places, or things) with your students'
input and write their ideas down on the board.
2. Have a student come up and pretend to describe it to someone who would
have no ideas what this person or thing looked like.
3. Then, see if the other students can guess who or what they are describing.
This could be done all together as a class, in small groups, or with partners.

Activity Three: The Five Senses
Most stories are filled with sights, sounds, and images that create a certain
feeling and paint a picture of what is happening in the story.
1. Bring in several bags of various spices and herbs (cinnamon, nutmeg, black
pepper, cayenne pepper, turmeric, mustard seeds, or dill weed).
2. Let the students smell, touch, taste, and look at the spices. Encourage children
to describe the spices and herbs, rather than trying to guess what they are.
This could be done in small groups.
3. As students work in groups, have them record their descriptions (smells like,
feels like, tastes like, looks like) on a piece of paper and then report their
descriptions back to the class.
4. Call on volunteers to share their descriptions and thoughts.
You could also add an exercise in which the students listen to different
pieces of instrumental music (jazz, classical, folk, etc.) and then describe the
sound(s) they hear. This could be done as a whole class as students listen to the
music, and they could write down descriptions (sounds like ... ) of what they
hear.
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StocytelliD& Practice
After participating in some of the activities, have students tell their story using
their pictorial outline or story map. Once they have practiced with you or another adult,
let them practice with another student. If they practiced with a partner yesterday, have
them select a new partner to practice with today. Remind them to try and use descriptive
language as they tell their story today. Give students about 20 minutes to practice.

Closiga:
Before they put away their "Storytelling Folders" for the day, go over "How To
Learn Your Story" with students and discuss how they can practice at home over the
weekend.

Source: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Week Four: How to Tell a Story
Day Thirteen: The Use of Voice
Goal: To practice the use of voice to express emotion and meaning while telling a

story.
EALRs: Communication (1.1, 1.2, 2.1, 2.4, & 4.2)

What You Need:
• Index cards with different emotions written on each card.
• A hat.
• Students' "Storytelling Folders."
• Overhead of "How To Learn Your Story."
• One copy of "Storytelling,.., Positive Comment Card" for each student (see appendix).
• An envelope for each student (keep in "Storytelling Folder").
• Prepare to tell a short portion of a familiar story.
• Assign students a partner for today.
What To Do:

Focus for the Day:
There is no "right" or "wrong" way to tell a story, but you can give your students
some guidelines and help them to learn some basic storytelling techniques. Tell them
that today you are going to focus on the storyteller's most important tool, his or her voice.
It is important that the storyteller's voice be filled with expression!
1. Start out by asking your students if anyone knows what it means to speak in

"monotone."
2. Demonstrate what the word means by telling them a short portion of a familiar story
with no expression or variation in your voice, and then repeat it using good
expression.
3. Discuss with students their reactions to the two different tellings.
4. Then, ask students to recall from the stories they've heard in class any parts where the

39
storyteller was really expressive. Did they sound happy, sad, angry, frustrated,
excited, or maybe scared?
5. Explain to students that you are going to have them participate in some activities that
will help them put expression and meaning into their voice.

Activity One; Puttina; EXl)ression Into Your Voice
1. Tell students that you can give the same exact words different meanings

depending on how you say them.
2. Have four student volunteers come up to the front of the classroom.
3. Make up a four-or five-word sentence and have each student repeat the
sentence to show they have learned it. Some examples are: "I lost my
homework," ''There is no school today," and "We have a math test."
4. Explain to students that you have written some specific emotions on
individual cards and they are going to pick one out of a hat and say the
sentence using the emotion they picked. Possible emotions to include in the
hat are: sad, happy, frustrated, angry, excited, proud, bored, joyful, ashamed,
nervous, sleepy, rude, apologetic, furious, confused, shocked, sarcastic, and
lazy.
5. Read these emotions aloud to students and discuss any of the emotions that
they don't understand.
6. As each volunteer has their turn, ask the r~st of the class to guess which
emotion they are using.
7. Continue with all four volunteers and then dismiss all the original volunteers
and ask for new volunteers. You could continue with the same sentence or
teach them a new sentence.
8. Continue this same procedure as long as you have volunteers or until everyone
has been given a chance to participate in front of the class.
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Activity Two: Putting Expression Into Your Voice
If students responded well to the above activity, have them do this activity.
1. Number students off into groups of five or six.

2. Tell students that they are each going to get to count from one to ten;
however, they are going to be asked to count in different ways and use
different expression.
3. Tell students that you are going to call a number and the person that was
assigned that number will have to count in a certain way for their small group.
This allows each student the chance to experiment with expression.
4. Model an example with a student volunteer before you get started.

5. Have students practice counting from one to ten in the following ways:
•
•
•

•
•
•

As if they were an angry parent who said, "I'm going to count to ten and if
you're not in your bedroom by the time I get to ten you're in big trouble."
As a toddler just learning to count.
As if you were very sad because you thought everyone had forgotten your
birthday, but then you walked into your living room and saw ten birthday
presents sitting on the floor. How would you count them?
As if you were a referee for a boxing match and you were counting
someone out.
As if you were counting pennies as you dropped them into a piggy bank.
As if you were counting the people in a crowded room.

Background for the Teacher Prior to Stocytellin1: Practice
Before students practice their story with a partner, introduce to students the
"Storytelling "' Positive Comment Card." Students are to write down two things they
liked about their partner's telling. For example, they may write down comments, such as:
''That was well done," "Your voice was loud and clear," and "You knew your story well.
I can tell you practiced," ''You kept your hands (or feet) still as you told your story," "I
liked the story you chose. It was funny," "You had good eye contact with the audience."
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Since this is students' first experience with this type of storytelling, it is important
to keep comments positive. As the teacher, you may offer helpful suggestions to
individuals, but for the most part you want to keep everything positive since critiquing
can be such a sensitive process for young children at the beginning stage of storytelling.

Stocytellin.K Practice
Now, have students tell their story without their pictorial outline or story map.
Assign students a partner to practice with today. Each student will take the role of teller
and listener. Review with them what a good listener does while the other person is
telling their story. Remind them to use expression in their voice while they tell their
story. Give students about 20 minutes to practice.

Closiw=:
After students have practiced, ask for feedback on how things went. Ask for
volunteers to share their positive comments with the whole class. Hand out envelopes for
students to keep their positive comments in during the project. They will be adding to
this envelope during the rest of the week as they tell their story to different people.
Before they put away their "Storytelling Folders" for the day, go over "How To Learn
Your Story" with students and discuss how they can practice at home. Ask them what
techniques, or way of practicing, seem to work well for them.

Sources: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Haven, K. (2000). Super simple storytelling: A can-do guide for every
classroom, every day. Greenwood Village, CO: Teacher Ideas Press: A
Division of Greenwood Publishing Group, Inc.
Pelton, M.H. (1991). Every child a storyteller: A handbook of ideas.
Englewood, CO: Teacher Ideas Press: A Division of Libraries Unlimited,
Inc.
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Day Fourteen: The Use of Voice
Goal: To practice the use of voice to help students use appropriate volume,
tempo, and pitch while telling a story.

EALRs: Communication (1.1, 1.2, 2.1, 2.3, & 4.2)
Preparations:
• Students' "Storytelling Folders."
• Overhead of "How To Learn Your Story."
• Three copies of "Storytelling "' Positive Comment Card" for each student.
• A story on videotape with varying tempo.
• Prepare to tell a portion of a scary story.
• Assign students a partner today.
What To Do:

Focus for the Day:
Discuss with students how important it is that the audience be able to hear a
person loud and clear as they tell their story in front of the class. Also, students might
want to vary the speed in which they speak during their telling. For example, speaking
slowly may suggest sadness or suspense. Speaking quickly may convey excitement or
nervousness.

Activity One: Volume and Tempo
1. Give an example of how one might tell a story using different speeds, or
tempo, as well as volume. Tell a portion of a scary story, such as: In a Dark,
Dark Room, while varying the tempo and volume as you tell part of the story.
2. After this activity, show students a storytelling video and have them watch
carefully for a very slow or very fast tempo.
3. Discuss their observations after the video. When did the storyteller speak
slowly? When did the storyteller pick up the tempo of the storytelling? Does
changing the tempo of the story during the telling make the story more
exciting to listen to?
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Activity Two: Voice Tempo
1. Write the following sentence on the board for students to see: "Snow is still
falling and there won't be school today."
2. Practice saying the sentence as a whole class.
3. Now, ask the class to repeat the sentence, only this time, tell them you want
them to repeat the sentence in the following ways:
• Very quickly as if you were excited.
• Very slowly to show how disappointed you are.
• At a normal speed to simply state a fact to someone.

Activity Three: ?itch
1. Explain to students that the pitch (highness and lowness) of a storyteller's
voice helps to indicate different emotions and characters in the story.
2. Emphasize to students that it is not necessary for them to change their voice
for each character in their story. There are times when it will seem natural for
them to use different voices. An example that students should be familiar
with is the use of pitch in Goldilocks and the Three Bears.
3. Have students say: "Someone's been eating my porridge," the way they think
Mama and Papa Bear would say it.
4. Then have them say: "Someone's been eating my porridge and they ate it all
up!" in Baby Bear's voice.
5. Now, tell them to think about the characters in their own story. Are there any
characters in their story that it seems natural to change the pitch of their
voice?

Stoo:tellin& Practice
After the activities. have students tell their story without their pictorial outline or
story map. Assign students a partner to practice with today. Each student will take the
role of teller and listener. Review with them what a good listener does while the other
person is telling their story. Remind them to fill out and give a positive comment card to
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their partner after they listen to their story. Also, remind them to speak loudly and clearly
while they tell their story. Give students about 20 minutes to practice.

Closi11,&:
After students have practiced, ask for feedback on how things went. Ask for
volunteers to share their positive comments with the whole class.

Sources: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Haven, K. (2000). Super simple storytelling: A can-do guide for every
classroom, every day. Greenwood Village, CO: Teacher Ideas Press: A
Division of Greenwood Publishing Group, Inc.
Pelton, M.H. (1991). Every child a storyteller: A handbook of ideas.
Englewood, CO: Teacher Ideas Press: A Division of Libraries Unlimited,
Inc.
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Day Fifteen: The Use of Facial Expressions and Body Movements
Goal: To explore the use of facial expressions, gestures, and movements while
telling a story.
EALRs: Communication (1.1, 1.2, 2.1, 2.5, 3.2, & 4.2)
What You Need:
• Students' "Storytelling Folders."
• Index cards with various situations written on each card.
• A hat.
• Assign students to small groups of four or five (students will be in the same group for
Day Fifteen and Sixteen.
• At least four copies of "Storytelling ,..., Positive Comment Card" for each student.
• A camera to take pictures of students telling their story (have an adult volunteer help).

What To Do:

Focus of the Day:
Facial Expression Warm-Up Activity:

Pass The Face

1. To get students loosened up and ready for today's topic, have the class sit in a
circle and play "Pass the Face."
2. Begin by making a face and showing it to everyone in the circle.
3. Then turn to the student next to you while making the same face you just
showed everyone.
4.

Ask the student sitting next to you to copy your face and show it to everyone.
That student then changes to a different facial expression and passes it to the
person sitting next to them, and so on.

5.

Continue on until everyone has been given a chance to share a facial
expression.

6.

Discuss with students the different facial expressions they tried during the game.
Did their facial expression show happiness, anger, silliness, or maybe confusion?
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Tell students that some storytellers use certain facial expressions to create a
specific mood during their telling. Usually, when a person concentrates on putting
expression into their voice, appropriate facial expressions will follow.
Ask students to think about the events and characters in their story. Is there a part
of their story where they might use a specific facial expression to create a certain mood
for their audience? Maybe there is a part of their story where their character is scared of
something or feeling sad about something that happened in the story.
Tell students they can use facial expressions to show the audience how their
character is feeling. Ask students to give you some examples of when they might use a
certain facial expression while telling their story.

Backau:ound for the Teacher: Gestures and Body Movement Activities
Although voice and facial expressions are of primary importance for the
beginning storyteller, there are times when gestures or body movements can be used to
enhance the telling of a story. Discuss with students the fact that storytelling is not like a
play and they shouldn't act out everything.
Tell students to keep their telling simple and just do what comes natural to them.
The facial expressions and body movements they use must help their audience "see" the
story better. Think about the kind of body movements that will make their telling better.
They should be able to explain why they are using a specific body movement during their
telling. If students can't explain their body movement and why they are using it, they
shouldn't use it. It is important that the body movements they do include in their telling
don't distract the listener from the story. Above all, beginning storytellers should feel
comfortable with their voices and facial expressions before they attempt to use body
movements in their storytelling.
The following activities are intended to loosen students up, develop their
imaginations, and show them that people use not only their voice but also their entire
body to communicate feelings. They should perform all of the tasks in a believable way.
These activities are not meant to teach children to move throughout their story but rather
to give them more power to the body movements they do decide to use.
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Activit.! One: Speak Without Your Voice
Explain to students that we all speak with our faces and bodies, as well as
our voices. Tell them that you are going to give them a sentence and you want
them to try saying these sentences without speaking:
1. Watch out!

2. I'm so cold.
3. Come on in!
4. I'm not sure of the answer to that question.
5. I am so mad!
6. This is so boring.
7. That scared me!
8. Do you really expect me to believe that?
9. I'm so sorry.
10. It's really hot in here.

Activity Two; Move With Feeliru: And Expression
Have the class stand in a circle all facing one way. Tell them that they are
going to walk around in a circle and as they are walking you are going to call out
different situations that will change how they are walking. Tell students to pretend
they are walking:
1. home from school knowing that when they get there they will have to do all of

2.
3.
4.

5.
6.

their chores.
across the playground after a foot of snow has fallen.
barefoot through a very sticky and squishy swamp.
through a blistering hot desert.
with their right foot in a cast.
through honey.

Activity Three: Guess The Action
Write activities on individual index cards and put them in a hat. Have
volunteers come up to the front of the room and draw one index card and act out the
activity on the card for the class. Have the other children try and guess what it is that
they are doing. Here are some examples:
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1.
2.
3.
4.

Shoveling the snow off the sidewalk
Eating a banana
Catching a fish
Pretending a bee is hovering around you and that you are afraid of it
5. Opening a jar of pickles with the cover stuck
6. Washing a window
7. Brushing your teeth
8. Drinking a cold drink on a hot day
9. Picking apples from a tree
10. Painting a picture
11. Playing with a hula hoop
12. Shivering on a cold morning

Stocytell.in& Practice
After the activities, have students tell their story without their pictorial outline or
story map. Assign students to a small group of four or five students. Have the first and
second person in the group tell their story today, while the others listen. Review with
them what a good listener does while the other person is telling their story. Remind them
to fill out and give a positive comment card to the storyteller after they listen to their
story. Give students about 25 minutes to practice.

Closiru::
After students have practiced, ask for feedback on how things went within their
small group. Was it easier or more difficult to tell your story in front of a small group?

Sources: Collins, R. & Cooper, P.J. (1997). The power of story: Teaching
through storytelling. Needham Heights, MA: Allyn & Bacon.

Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Pelton, M.H. (1991). Every child a storyteller: A handbook of ideas.
Englewood, CO: Teacher Ideas Press: A Division of Libraries Unlimited,
Inc.
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Day Sixteen: Character Development

Goal: To study and describe the physical characteristics, voice, speech style, and
personal qualities of the main character(s) within a story to improve
students' storytelling.

EALRs: Reading (1.4 & 2.2)

Communication (1.1, 1.2, 2.1, 2.4, 3.2, & 4.2)

What You Need:
• Students' "Storytelling Folders."
• At least four copies of "Storytelling ,..., Positive Comment Card" for each student and a
stack of extra copies for groups of five.
• Prepare a familiar story to tell or read to students.
• Class set of blank "Character Web" (see appendix).
• Overhead of blank "Character Web."
• Class set of "How to Tell Your Story."
• A camera to take pictures of students telling their story (have an adult volunteer help).
What To Do:

Focus of the Day:
Explain to students that they are going to put the main character(s) of their story
under a microscope today to learn more about them. Once they have a better
understanding of their characters, they can make their movements and what they say
during their telling more meaningful. The following activity will help students form a
mental picture of the main character(s) in their story and give them the insight needed to
add more expression when talking about or portraying their character(s).

Activity; Character Study agd Web
1. Tell students a familiar story, such as: Strega Nona by Tomie DePaola or
Little Red Riding Hood.
2. Using the overhead, create a "Character Web" for the main character with the
students' assistance (use Big Anthony from Strega Nora or The Wolf from
Little Red Riding Hood).
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3. Write the main character's name in the middle of a circle and then have
students brainstorm the physical characteristics, voice, speech style, and
personal qualities of the character. The following questions might help to get
students thinking:
•
•
•
•
•
•
•
•

What does it look like?
What color is its hair or fur?
What is it wearing? If it's an animal, describe its fur or hide.
How old is the character?
What does the character look like when it speaks? Walks? Runs?
What kind of house does it live in?
Is the character angry, sad, silly, scared, a bully, shy, or mean?
What kind of person or animal is it?

4. As they answer each question, add their ideas to the "Character Web" on the
overhead. Draw a branch out from the circle or from the character's name and
then list their specific traits.
5. Now, ask students to think about the main character in their story. Tell
students that they are going to describe their main character by making a
"character web" for their own character.
6. Pass out a blank "Character Web" sheet to each student. Have them write the
name of the main character in their story in the center circle on the paper.
7. Tell them that you are going to ask them some questions, just like the
questions they answered about "Big Anthony" or "The Wolf'. Only this
time, they are going to write down some words that describe the main
character in their story.
8. Read out the same questions asked previously, giving time for students to
write down their response (write down words for students as needed).
9. Call on volunteers to share some of the character traits they wrote down on
their web.
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Stoutellin&: Practice
After the activity, have students tell their story without their pictorial outline or
story map. Have students continue to work with their group from yesterday, only this
time the third and fourth person will tell their story while the others listen. Again, review
with them what a good listener does while the other person is telling their story. Remind
them to fill out and give a positive comment card to each storyteller after they listen to
their story. Give students about 25 minutes to practice.

Closina:
After students have practiced, ask for feedback on how things went within their
small group. Was it easier or more difficult to tell your story in front of a small group?
Hand a copy of "How to Tell Your Story" to each student and read aloud the tips for
students to hear. Send home a copy of "How to Tell Your Story" with students today and
remind them to practice over the weekend.

Sources: Collins, R. & Cooper, P.J. (1997). The power of story: Teaching
through storytelling. Needham Heights, MA: Allyn & Bacon.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Pelton, M.H. (1991). Every child a storyteller: A handbook of ideas.
Englewood, CO: Teacher Ideas Press: A Division of Libraries Unlimited,
Inc.
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Week Five: Preparing for a Storytelling Celebration
Day Seventeen: Introducing a Story and Developing Self-Confidence
Goal: To introduce and practice telling a story to a larger group.

EALRs: Communication (1,1, 1.2, 2.1, 2.2, 2.3, & 4.2)
What You Need:
•
•
•
•
•

Poster board with a written description of how to introduce a story.
* See "Activity: Presence" described within the lesson below
Divide the class in half - students will be telling their story to approximately half of
the class.
At least 10 copies of "Storytelling,..., Positive Comment Card" for each student.
Adult volunteer needed to lead one group of storytellers while you work with the
other group.
Sign-up sheet for students that want to lead the audience in a break session during the
"Storytelling Celebration."

What To Do:

Backarnvnd for the Teacher:
To warm students up to the idea of telling their story in front of a larger group,
have them think about how they will go about introducing their stories. It is important
for students to establish eye contact with their listeners and practice introducing their
story. Students will be better prepared and start off with confidence if they feel
comfortable introducing their story. In addition, the introduction serves to break up
stories and prepares the audience for a new teller's voice.
Students should start out by introducing themselves (even though everyone in the
class knows them) because on the night of the "Storytelling Celebration" people might
not be as familiar with them. Introductions need not be fancy. Simply, have students
introduce themselves and state the title of the story and/or the country of origin. If the
story is a literary story, written by a particular author, be sure students give the title of the
story and the author's name.
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If certain students feel that they have more information that would be interesting
for their listeners to know, such as: the collection the story came from or why they chose
to tell it, this could also be included in the introduction. Generally, introductions should
be kept short. Endings are just as important as the beginning, and students need to learn
to pause after their story is told and accept the applause of the audience gracefully.

Focus for the Day;
Activity: Presence
On a piece of poster board in large print, write the two different
introductions presented in step 6 and post it up for students to see and use as a
reference while they practice their introductions.
Before you have the students practice their introductions, take a moment
and model the process for students.
Discuss the steps and then go ahead and introduce yourself and a story that
students have already heard. Now, call on individual students to walk to the front
of the room and then:
1.
2.
3.
4.

Tum and face the audience.
Plant their feet solidly on the ground.
Take a deep breath.
Take a moment and look around at all of the faces in the audience. Remember
to smile and have a friendly look on your face.
5. Count from one to three in your mind as you look about the classroom at your
audience. As you make eye contact with your listeners, they will feel
welcomed and realize that it is time to begin listening.
6. Then say "My name is
, and I'm going to tell you the story
of
(name of the story)." Or "My name is
_ _ _ _ __ _., and I'm going to tell you a story that comes from
_ _ __ _ _ _ _ (name of the originating country)." Or whatever
introduction you have planned.
7. Once their introduction is finished, the audience should pretend they have just
finished the whole story, and clap. The storyteller takes a bow, looks at the
audience, and thanks them. Then, the storyteller can take a seat.
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Back&(:ound for the Teacher Prior to Stocytellina Practice
At this time, the teacher or adult volunteer can hold on to students' pictorial
outline or story map in case a student needs a prompt to remember part of their story.
The adults should offer positive comments, and if students need to work on something
the adult could talk with them on an individual basis. Since critiquing can be a sensitive
process, it is suggested that it be done in smalJ groups or on an individual basis when
working with young storytellers.

Stocytellina Practice
After the activity, divide the class in half. Have one half of the class meet with
you and the other half meet with an adult volunteer to practice their introductions and
story in front of a larger group. One group may need to move into another space to tell
their stories. Review with students what a good listener does when someone is telling
their story. Continue to have students fill out a positive comment card for each storyteller
that performs. Allow each group to practice for at least 30 minutes. Those that don't get
a chance to practice today will have a chance on the following day.

Closina:
At some point during the day, after students practice and are back together as a
whole class or sometime later in the day, discuss with the class the up and coming
"Storytelling Celebration" that they are going to put on for their families. Tell students
that those who would like to tell their story will have the opportunity to do so the night of
the "Storytelling Celebration." Everyone is invited whether or not they decide to share
their story.
As part of the program, tell students that you need some volunteers to not only tell
their story but to also lead a break session in between certain stories. It is important to
plan for some breaks since it is usually difficult for people to listen for long periods of
time. If a lot of people volunteer to tell their story, an intermission might have to be
planned.
As of now, tell them you will need between 3-5 volunteers to lead a break session.
A short break might include a student telling a joke or leading the audience in a song or
stretch. Briefly discuss and ask students for ideas they might have. Tell students that are
interested (possibly students that don't want to tell their story), that you will have a sign
up sheet available. Explain to students that once you get a better idea of how many
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people will be telling stories, you will then be able to plan for breaks and know how
many volunteers are needed.
Create a flyer, with the help of students, to remind families about the "Storytelling
Celebration" that is coming up later in the week (see example in appendix).

Sources: Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
Dubrovin, V. (1994). Storytelling/or the fun ofit: A handbook/or children.
Masonville, CO: Storycraft Publishing.
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Day Eighteen: Developing Eye-Contact and Self-Confidence
Goal: To practice making eye contact with audience members while telling a
story to a larger group.
EALRs: Communication (1.1, 1.2, 2.1, 2.2, 2.3, & 4.2)

What You Need:
• Divide the class in half - students will be telling their story to approximately half of
the class.
• At least 10 copies of "Storytelling,.., Positive Comment Card" for each student.
• Adult volunteer needed to lead one group of storytellers while you work with the
other group.
• Sign-up sheet for break sessions during the "Storytelling Celebration."
• Students' "Storytelling,.., Practice Sheet."
• Class set of "Storytelling Celebration" flyer (see appendix for example).
What To Do:

Focus for the Day:
Today, students will continue to practice introducing and telling their story to a
larger audience. Before they break into the storytelling group they were in yesterday,
start out by doing the following activity as a whole class to help students understand the
power of eye contact during storytelling.

Activity: Sustainin& Eye Contact
This activity will help those students who continue to look at the floor as
they tell their stories.
1. Have everyone stand in a circle.

2. Tell the students that you are "it" and you will choose someone from across
the circle to trade places with you without saying anything, just by making
eye contact; and that you and the chosen person will maintain eye contact
while you trade places.
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3. Then, that person is "it" and chooses the next person to be "it" by making eye
contact with someone and then trading places, and so the game continues.
4. Once students begin to catch on, you can split into two or three groups so it
doesn't take as long for everyone to get a tum.
5. Remind students to choose someone who has not yet been chosen until
everyone has had a tum.

Stocytellina Practice:
After the whole class activity, divide the class into the same storytelling group
they were in on the previous day. Have one half of the class meet with you and the other
half meet with an adult volunteer. Continue with the eye contact activity if everyone
dido 't get a chance in the larger group or if students still show an interest Discuss how
much power eye contact had during the game, and remind them that it has a great deal of
power while you tell your story.
After the eye contact activity, have those that didn't introduce and tell their story
the previous day do so today. Continue to have students fill out a positive comment card
for each storyteller that performs. Allow each group to practice for at least 30 minutes, or
until everyone in the group introduces and tells their story at least once. Review with
students what a good listener does when someone is telling their story.

Closh:q::
Have students gather again as a whole group. Ask students to finish filling out
their "Storytelling,..., Practice Sheet." At this point during the unit, all students will have
told their story to an adult, at least three different partners, a small group, and finally a
large group (half of the class). At the very bottom of the sheet, it asks if they would like
to tell their story at the "Storytelling Celebration." Encourage students that might be
interested and have them tum in their sheet by the end of the day.
Tell students you will make a note of all those who want to tell their story, and
then you will make a schedule for the "Storytelling Celebration." In the schedule, you
will leave room and plan for breaks between stories. At this time or later in the day,
revisit the sign up sheet for break sessions and discuss with student volunteers how their
ideas might be worked into the evening performance.
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Send home a "Storytelling Celebration,. flyer today, created with the help of
students, as a reminder of the up and coming performance.

Sources: Dubrovin, V. (1994). Storytelling/or the fan ofit: A handbook/or children.
Masonville, CO: Storycraft Publishing.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Day Nineteen: Preparing for a "Storytelling Celebration"
Goal: To practice telling a story to a large group other than students' classmates.

EALR.s: Communication (1.1, 1.2, 2.1, 2.2, 2.3, 2.4, 2.5, & 4.2)
Preparations:
• Student made posters or invitations to advertise the storytelling performance
(optional).
• Admission tickets (raffle tickets work well) to give to younger students (optional).
• Divide the class in half -depends on the number of storytellers you have performing.
• Invite a younger class to come listen to your students tell their .stories, and/or arrange
for part of your class to visit another class to tell their stories to.
• Adult volunteer may be needed to facilitate a storytelling group.
• Prepare a spot in the classroom for students to tell their stories and arrange enough
seats and/or floor space for guests.
What To Do:

Back&[ound for the Teacher:
Today, those students that volunteered to tell their stories on the night of the
"Storytelling Celebration" will be telling their stories to a different audience, a younger
grade level within the school. Before the guests come to the performance, students could
make posters or invitations to advertise the event and/or give out admission tickets so that
the children really feel like they are attending a performance when they arrive in the
classroom.
Students will have the chance to tell their story in a different situation and for
people other than their classmates, which is what they will be doing the night of the
"Storytelling Celebration." If certain students will be leading a break session during the
"Storytelling Celebration," this would be a perfect opportunity for them to practice and
have a dress rehearsal.

If a lot of students volunteer to tell their stories, you might need to break this
storytelling session into two groups. Maybe one group of storytellers could peiform in
the classroom and one group could visit another classroom with an adult volunteer.
Again, it is difficult for younger children to sit for long periods of time and the
storytelling program may need to be split up.
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Focus for the Day;
Before the guest arrive, give students a pep talk about being nervous and how to
deal with blunders if they should happen. The more you talk about being nervous and
how natural it is, the greater chance students will feel more comfortable in telling their
stories. Note: This discussion could take place hours before students perform, or even
days earlier. Discuss the following ideas with students:

Coping: With Sta&e Ffi&ht I Dealina With Blunders
1. Feeling nervous before a performance is only natural; it is how our bodies deal with

new and exciting situations. As a storyteller, try and use this energy to make your
storytelling more exciting.
2. Remember, the audience will be looking at you, but you will begin to disappear as
they watch the story you are telling come alive in their own imaginations.
3.

Remember that you have other classmates that are in the same situation as you.
They are getting up to tell a story too, and they know how hard everyone has worked
on their story and will give the teller their best attention.

4. Share with students your own experiences of feeling nervous. They will find
comfort in knowing that everyone has experienced the feeling of being nervous even
their teacher.
5. Let students know that even professional storytellers make mistakes during the
telling of a story. It is natural to stumble over a word here and there, especially since
they are beginning storytellers. A lot of times people don't even notice the little
mistakes that are made while a story is being told.
6. If you do make a mistake while you are telling your story, correct the mistake if you
can but never apologize for the mistake. Apologizing will only call attention to the
mistake and may make the audience uncomfortable.
7.

If you forget part of your story, take a deep breath, pause, and picture where you are
in the story, and then continue on.
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Conduct a brief warm~up activity before the guests arrive, or before the
storytellers visit another class to tell their stories.

Warm-Up Activity: Relaxation
This activity should help put students at ease before they tell their story to an
audience.
1. Have the whole class take a deep breath and raise their hands over their heads.

2. As they exhale, have students drop their hands and shake their hands and
heads.
3. While they are doing this, tell them to say "AHHHH!", nice and loud, as they
feel their bodies becoming more relaxed.

Final Storytellin,a Practice
Your students should be ready to tell their stories! Welcome your guest, collect
tickets, and lead students to where they will be sitting. Tell your audience that your
students have been working very hard to learn their stories, and then review what it
means to be a good listener.
Call on individual students to come up to the front of the classroom (or wherever
you have designated your storytellers to be) and introduce themselves and their story.
You may also want to have students that will be leading a break session come up and
practice what they will be doing the night of the "Storytelling Celebration." Remind
everyone that this is just a practice session for the students' up and coming "Storytelling
Celebration."

Sources: Dubrovin, V. (1994). Storytelling/or the fun ofit: A handbook/or children.
Masonville, CO: Storycraft Publishing.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Day Twenty: Storytelling Celebration: Family Night
Goal: To get the classroom and students prepared for a "Storytelling Celebration"
night.
To celebrate students' hard work and dedication in learning their story over
the past few weeks.
What You Need:
• A picture of each student telling his or her story - posted on a bulletin board within
the classroom. Give the bulletin board a title, such as: "The Young Storytellers from
Room
"
• A class set of "About the Storyteller" (see appendix) .
• Be prepared to tell One Smart Cookie from Storytelling Adventures: Stories Kids Can
Tell by Vivian Dubrovin (see Bibliography), or another version of The Gingerbread
Man.
• Instructions, ingredients, and utensils for making "Cookie Kids" (see appendix) .
Time Saver: Prepare the dough and bake the cookies so they are ready for students to
decorate and eat on the day of the lesson.
• Make or purchase certificates for participating in the storytelling unit - one for each
student in the class (even if they won't be telling their story during the "Storytelling
Celebration." (optional)
• An adult volunteer to help individuals with writing and decorating cookies .
• Large paper, markers, paint, etc., for students to make posters/signs .
What To Do:

Focus for the Day:
Start out by thanking students for all of their hard work over the past five weeks.
Congratulate students on being such fantastic storytellers! Tell students that today they
are going to celebrate the end of the storytelling unit and get the room ready for the
"Storytelling Celebration" tonight (or whenever you have planned the event).
1. Alert students' attention to the bulletin board where their storytelling pictures are

posted.
2. Tell students that they are going to write a brief autobiography to post next to their
picture. Ask students if they know what an autobiography is? Discuss the meaning
of the word with students.
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3. Show students the "About the Storyteller" paper they will be writing on and
brainstorm with them some ideas that they could include in their autobiography.
Write their ideas down on the overhead or whiteboard so they can use them as a
reference while writing.
4. Students could include their age, a description of their family and/or pets, or tell about
their hobbies or subjects they like in school. They might end their autobiography by
telling what they like about storytelling, or what type of stories they like to tell.

5. Once you feel student understand the directions, tell them you are going to tell them a
story before they get started on their writing.
6. Tell students One Smart Cookie from Storytelling Adventures: Stories Kids Can Tell
by Vivian Dubrovin (see Bibliography), or another version of The Gingerbread Man.
7. After the story, tell students that as they write their autobiography you will be calling
a small group of students together to make "Cookie Kids." When their name is
called, they can come over to the table to make and/or decorate their own "Cookie
Kid."
8. Get students started on their writing and then call a few students at a time to decorate
their "Cookie Kid."
9. For those students that finish "About the Storyteller" early, have them make a
poster/sign to welcome guests to the "Storytelling Celebration."

Closing:
After all the students have made/decorated their "Cookie Kid" and most have
finished their autobiography, let them eat their cookie!
As they are eating, discuss with them the schedule for the "Storytelling
Celebration." Tell them that when they come to the room for the "Storytelling
Celebration" they will want to find a seat in the audience with their family. Tell them
you will welcome everyone and then call individual students up to tell their story (review
with students the order they will be performing). After the performance, there will be
drinks and snacks for them to enjoy with their family.
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Finally, call up individual students to receive their certificate for participating in
the storytelling unit. As each student comes up to the front of the room to receive their
certificate, have everyone give them a big round of applause.

Note to the Teacher:
After school, you will want to prepare the room for the "Storytelling Celebration."
Keep things simple! If you would like more ideas, the bibliography at the end of the unit
lists a variety of books that discuss how to organize and plan for a storytelling
celebration. For the purposes of this unit, all you need to do is the following:
1. Prepare and post a list that lets students know the order in which stories will be told

on the night of the performance.
2. Post each students' "About the Storyteller" next to their picture on the bulletin board
you have prepared. Of course, this could be optional.
3. Select a spot in the room where students can tell their story, and make sure you have
enough chairs for all those that might attend. If you will be having a large crowd,
think about finding another place within the school to have the celebration. Consider
the acoustics of the room. The students need to be easily heard, as they haven't
practiced with a microphone.
4. It might be nice to have some refreshments available after the "Storytelling
Celebration" to thank everyone for coming.

5. Special Note: The celebration will probably last over an hour. Prior to the
celebration, you will want to let families know that it might be difficult for young
children (toddlers) to sit and listen for such a long period of time, even though there
will be breaks.
Sources: Dubrovin, V. (1997). Storytelling adventures: Stories kids can tell.
Masonville, CO: Storycrafts Publishing.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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Essential Academic
Leaming Requirements

Reading

Office of Superintendent of Public Instruction for Washington State, 2002.
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Essential Academic Learning Requirements-Reading

1.

The student understands and uses different skills and strategies to read.
To meet this standard, the student will:
I.I. Use word recognition and word meaning skills to read and comprehend text
such as phonics, context clues, picture clues, and word origins; roots,
prefixes, and suffixes ofa word.
1.2. Build vocabulary through reading.
1.3 Read fluently, adjusting reading for purpose and material.
1.4. Understand elements of literature-fiction-such as story elements, use of
humor, exaggeration, and figures ofspeech.
1.5 Use features of nonfiction text and computer software such as titles, headings,
pictures, maps, and charts to find and understand specific i,iformation.

2.

The student understands the meaning of what is read.
To meet this standard, the student will:
2.1. Comprehend important ideas and details.
2.2. Expand comprehension by analyzing, interpreting, and synthesizing
information and ideas.
2.3. Think critically and analyze authors' use of language, style, purpose, and
perspective.
'

3.

The student reads different materials for a variety of purposes.
To meet this standard, the student will:
3. I. Read to learn new information such as reading science and mathematics texts,
technical documents, and for personal interest.
3.2. Read to perform a task such as using schedules, following directions, filling
out job applications, and solving problems.
3.3. Read for literary experience in a variety of forms such as novels, short stories,
poems, plays, and essays to understand selfand others.
3.4. Read for career applications.

4.

The student sets goals and evaluates progress to improve reading.
To meet this standard, the student will:
4.1. Assess strengths and need for improvement.
4.2. Seek and offer feedback to improve reading.
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Essential Academic
Leaming Requirements

Communication

Office of Superintendent of Public Instruction for Washington State, 2002.
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Essential Academic Leaming Requirements-Communication

1.

The student uses listening and observation skills to gain understanding.
To meet this standard, the student will:
1.1 Focus attention.
1.2 Listen and observe to gain and interpret information.
1.3 Check for understanding by asking questions and paraphrasing.

2.

The student communicates ideas clearly and effectively.
To meet this standard, the student will:
2.1. Communicate clearly to a range of audiences for different purposes.
2.2. Develop content and ideas. Develop a topic or theme; organize thoughts
around a clear beginning, middle, and end; use transitional sentences and
phrases to connect related ideas; and speak coherently and compellingly.
2.3. Use effective delivery. Adjust speaking strategies for a variety of audiences
and purposes by varying tone, pitch, and pace of speech to create effect and aid
communication.
2.4. Use effective language and style. Use language that is grammatically correct,
precise, engaging and well suited to topic, audience, and purpose.
2.5. Effectively use action, sound, and/or images to support presentations.

3.

The student uses communication strategies and skills to work effectively with
others.
To meet this standard, the student will:
3.1. Use language to interact effectively and responsibly with others.
3.2. Work cooperatively as a member of a group.
3 .3. Seek agreement and solutions through discussion.

4.

The student analyzes and evaluates the effectiveness of formal and informal
communication.
To meet this standard, the student will:
4.1. Assess strengths and need for improvement. Assess own and others'
communication strengths and needs and set goals for improvement.
4.2. Seek and offer feedback. Seek and use feedback to improve communication;
offer suggestions and comments to others.
4.3. Analyze mass communication.
4.4. Analyze how communication is used in career settings.
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Stories for Students to Tell
Baylor, B. (1976). And it is still that way: Legends told by Ariwna Indian children.
N.Y.: Scribner. ("Coyote in a Hailstorm," "Coyote Gets Turkey Up a Tree," "Do
You Want to Tum into a Rabbit?," "Seven Pima Stars.")
Carey, B. (1973). Baba yaga's geese and other Russian stories. Bloomington, IN:
Indiana University Press. ("The Peasant and the Bear.")
Chang, I. C. (1969). Tales from old China. N.Y.: Random House. ("The Fox and the
Fish.")
Chorao, K. (1985). The baby's story book. N.Y.: Dutton. ("The Boy Who Turned
Himself into a Peanut," "The Hare and the Turtle," "The Lion and the Mouse,"
"The Little Red Hen," "The Wind and the Sun.'')
Ginsburg, M. (1970). Three rolls and one doughnut. N.Y.: Dial. ("The Best Liar,"
"The Bubble, the Straw, and the Shoe," "The Cat and the Tiger," "Plans," " The
Snake and the Fish," "The Traveler's Tale," "Two Stubborn Goats," "Which Eye
Is Blind.")
Ginsburg, M. (1979). The twelve clever brothers and other fools. N.Y.: Lippincott.
("The Clever Fool," "How Grandpa Mowed the Lord's Meadow," "Tyndal Goes
to Market.")
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide. Katonah,
NY: Richard C. Owen Publishers, Inc. ("How the Rabbit Lost his Tail," "The
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Sun and the Wind," "The Frog and the Ox," ''The Dog and his Shadow," "The
Boy Who Turned Himself into a Peanut," ''The Little Porridge Pot," "The
Tortoise Who Talked Too Much.")
Hamilton, M. & Weiss, M. (1999). How & why stories: World tales kids can read &

tell. Little Rock, AR: August House Publishers, Inc. ("Why Cats Wash Their
Paws After Eating," "Why Ant are Found Everywhere," "Why Dogs Chase Cats,"
''The Turtle Who Couldn't Stop Talking," "Rabbit Counts the Crocodiles," "How
Owl Got His Feathers," "Why Bear Has a Stumpy Tail.")
Hamilton, M. & Weiss, M. (2001). Through the grapevine: World tales kids can read

& tell. Little Rock, AR: August House Publishers, Inc. ("Sweet or Sour?," "The
Argument Between the Sea and the Sky," "The Big, Wide-Mouth Frog," "AhChoo!," "Monkey Gets the Last Laugh," "Why Sun and Moon Live in the Sky.")
Jablow, A. (1969). The man in the moon: Sky tales from many lands. N.Y.: Holt,
Rinehart and Winston. ("Fire and the Moon," "Getting the Moon Back into the
Sky," "Why the Sun Shines in the Daytime and the Moon Shines at Night.")
Kent, J. (1974). More fables of Aesop. N.Y.: Parent's. ("The Crow and the Pitcher,"
''The Hare and the Tortoise," "The Lion and the Mouse.")
Leach, M. (1977). The lion sneezed: Folktales and myths of the cat. N.Y.: Crowell.
("Why Cat Eats First and Washes Afterwards," "Why Goats Cannot Climb a
Tree.")
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Leach, M. (1961). Noodles, nitwits and numskulls. N.Y.: World. ("The Horse with His
Head Where His Tail Ought to Be," "Rescuing the Moon," "Telling the Horses
Apart," "Three Dreams.")
Lobel, A. (1972). Mouse tales. N.Y.:Harper and Row. ("Clouds," "The Journey," "The
Old Mouse," "Very Tall Mouse and Very Short Mouse," "The Wishing Well.")
Marshall, J. (1974). George and martha. Boston, MA.: Houghton Mifflin. ("Split Pea
Soup.")
Marshall, J. (1980). Tons offun. Boston, MA.: Houghton Mifflin. ("The Sweet Tooth.")
Montgomerie, N. (1961). Twenty-five/ables. N.Y.: Abelard-Schuman. ("The Little
Grey Goose," "The Monkey and the Shark,"" The Tortoise and the Two Swans.")
Rice, E. (1979). Once in a wood: Ten tales from Aesop. N.Y.: Greenwillow. ("The
Crow and the Water Jug," "The Fox and the Crow/'" The Fox and the Stork,"
"The Hare Who Had Many Friends," "The Lion and the Mouse.")
Rice, E. (1975). Three bears and 15 other stories. N.Y.: Crowell. ("The Lion and the
Mouse.")
Schwartz, A. (1984). in a dark, dark room and other scary stories. N.Y.: Harper and
Row. ("The Pirate.")
Schwartz, A. (1984). More scary stories to tell in the dark. N.Y.: Harper and Row.
("Cemetery Soup.")
Schwartz, A. (1981). Scary stories to tell in the dark. N.Y.: Harper and Row. ("The
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Viper.")
Stevens, B. (1977). Borrowed feathers and other fables. N.Y.: Random House. ("The
Fox and the Crow," "The Fox and the Goat," "The Great and Little Fishes," "The
Milkmaid," "The North Wind and the Sun,"" The Stag and His Reflection.")
Yolen, J. (1997). Once upon a bedtime story. Honesdale, PA: Boyds Mills Press, Inc.
("The Tortoise and the Hare," "The Princess and the Pea," "The Monkey and the
Crocodile.")

HANDOUT: SAMPLE LETTER TO FAMILIES

Dear Families,
During the months of April and May we will be doing a storytelling
project in our classroom. Each student will choose a short story and tell it in
front of others in the class from memory and without the book. This will be
a great opportunity for learning poise and self-confidence when speaking
before a group, and will also improve your child's reading and expressive
language skills.
You can help by encouraging your child to go over the story again and
again until he or she has learned it. If you have a tape recorder, let your
child read it to a blank tape so they can listen to it whenever the opportunity
arises. Let your child know you are a willing listener, and be prepared to
listen to the story over and over again. It is important to give praise and
constructive feedback. A list of basic storytelling techniques is attached.
Thank you so much for helping with what should prove to be a funfilled project. We are planning to celebrate at the end of the project with an
evening performance by those students who volunteer to tell their stories.
The performance will be on
, at 7:00 p.m. More
information will follow once we get closer to our "Storytelling Celebration".
We hope you will be able to attend!
Sincerely,
Mrs. Cross

Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

HANDOUT: TELL 1VIE A STORY

From Schimmel, N. (1992). Just enough to make a story: A sourcebookfor
storytelling. Berkeley, CA: Sisters' Choice Pr~ss.

Please note: Contents on this page were redacted due to copyright concerns.

HANDOUT: TRADITIONAL STORIES
Name: _ _ _ _ _ _ _ _ _ _ _ _ __

TYPES OF TRADITIONAL STORIES
Folktale: A story that is passed down through word-of-mouth
from one generation to another. The tales reflect the
culture/language of the region or tribe from which they
originated.
Other Characteristics:
Fairytale: A fairytale is often the creation of a specific author
and is fictional. Typically, fairytales are set in a never-never
land and contain some magic and/or good vs. evil.
Other Characteristics:
Legend: A story about people, places, or events that are often
based on fact, but they are not entirely true.
Other Characteristics:

Date: _ _ _ _ _ _ __ _ _ __

EXAMPLES OF STORIES

Myth: A myth is a story created by ancient people to explain
the beginnings of the world or some other natural phenomenon.
Other myths might focus on obstacles to be overcome by the
hero or heroine.

Other Characteristics:
Fable: A fable is a brief tale in which animals are usually the
main characters and tend to behave like humans. These tales
always teach a lesson/moral, which is usually stated at the end.

Other Characteristics:
Tall Tale: Tall tales were first told on the American frontier by
pioneers who made these stories up. While the characters may
have lived, tall tales tend to exaggerate or stretch the truth.

Other Characteristics:
Literary Story: A literary story is one that is written by a
particular author.

Other Characteristics:

Note to the teacher: This chart, similar to the students' copy, could be copied onto a large piece of paper and posted in the room
during the project. As you tell or read different stories, brainstorm with the class what type of traditional story it is, and then list the
title of the story in the second column.

CHART: TYPES OF TRADITIONAL STORIES
TYPES OF TRADITIONAL STORIES

EXAMPLES OF STORIES

FOLKTALE: A story that is passed down through word-ofmouth from one generation to another. The tales reflect the
culture/language of the region or tribe from which they
originated.
Other Characteristics:

Note to the teacher: These are some examples that you and/or
students might come up with to write on the chart.
- The Fat Cat
- The Great Enormous Turnip
- The Little Read Hen
- The Three Billy Goats Gruff

FAIRYTALE: A fairytale is often the creation of a specific
author and is fictional. Typically, fairytales are set in a nevernever land and contain some magic and/or good vs. evil.

-

Cinderella
Puss in Boots
Beauty and the Beast
East of the Sun and West of the Moon

-

Baba Ya-'?a
Robin Hood
Johnny Appleseed
John Henry
Davy Crockett

Other Characteristics:
LEGEND: A story about people, places, or events that are
often based on fact, but they are not entirely true.
Other Characteristics:

-

-

MYTH: A myth is a story created by ancient people to explain
the beginnings of the world or some other natural phenomenon.
Other myths might focus on obstacles to be overcome by the
hero or heroine.
Other Characteristics:
FABLE: A fable is a brief tale in which animals are usually the
main characters and tend to behave like humans. These tales
always teach a lesson/moral, which is usually stated at the end.
Other Characteristics:
TALL TALE: Tall tales were first told on the American
frontier by pioneers who made these stories up. While the
characters may have lived, tall tales tend to exaggerate or
stretch the truth.
Other Characteristics:
LITERARY STORY: A literary story is one that is written by
a particular author.
Other Characteristics:

* Young children might be more familiar with "pourquoi" or
-

-

"Why" tales that explain why or how something came to be.
Why Mosquitoes Buzz in Peoples Ears
How Leopard Got his Spots
How Tigers Got their Stripes

* Some of the best-known fables are those commonly known as
Aesop's Fables
- The Lion and the Mouse
- The Hare and the Tortoise

-

-

-

-

Paul Bunyan
Mike Fink
Pecos Bill

Rootabaga Stories by Carl Sandburg
Just So Stories by Rudyard Kipling
Fairytales by Hans Christian Andersen

HANDOUT: STUDENTSTORYSHEET
Name: _ _ _ _ _ _ _ _ _ _ __

Date: _ _ _ _ _ __

The stories I have read are:
!._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

~

2-------------------------~
3•._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

4-------------------------~
5._________________________
The story I would like to tell is:
1st Choice

----------------------

I like this story because: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

The main idea of my story is:

List words or phrases I don't understand:

The country (or culture) my story comes from is: _ _ _ _ _ _ __

My 2nd choice for a story to tell i s : - - - - - - - - - - - - --

Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

HANDOUT: COMPARE AND CONTRAST
Name: _ _ _ _ _ _ __

HANDOUT: HOW TO LEARN YOUR STORY
1. Read your story out loud over and over again.
2. Make a picture outline or story map of the story.
3. Read your story into a tape recorder and listen to it over and over
again. Listen to your voice for expression, pacing, and pauses.
4. Learn the plot (events in sequence) of your story so that you feel
comfortable telling it.
5. Tell your story in your OWN words. You can memorize the first
and last lines of your story so that you can begin and end the story
with confidence.
6. Character study: How do they look and speak? How are
characters different from each other?
7. Ways of practicing:
* Tell your story to an imaginary audience - stuffed animals are
great listeners!
* Tell your story into a mirror.
* Tell your story whenever you get a chance and to anyone who
will listen. The more you tell it, the more it will become a part
of you.
8. Overlearn your story! Practice your story at least three times a day
until you know it, and then once a day to keep it fresh in your mind.
Think it through anytime you have a spare minute - while riding the
bus, or walking to school, or taking out the garbage.
Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

SAMPLE PICTORIAL OUTLINE
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Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

SAMPLE STORY MAPPING
Name: _ _ _ _ _ _ _ _ _ _ __

Date: _ __ _ _ _ _ _ __

.
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Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

HANDOUT: PICTORIAL OUTLINE
Name:

-----------Title:

Date:----------

-----------------

HANDOUT: STORY MAPPING
Name:

----------Title:

BEGINNING ---+

MIDDLE--+

END--+

Date:~~~~~~~~-

-----------------

STORYTELLING - Practice Sheet
STORY TOLD TO .•.

Storyteller's N a m e - - - - - - - - - - - NAME

DATE

1.
ADULT

1.
PARTNER

2.
3.

1.
SMALL GROUP

2.

LARGE GROUP

Half of the Class

* I would like to tell my story at our ''Storytelling Celebration".

Yes

No

STORYTELLING ,.., Positive Comment Card
Storyteller's Name---- - -- - - Listener's Name _ _ _ _ _ __ __ __

Tun things I liked about your storytelling ...
1.

2.

STORYTELLING,.., Positive Comment Card
Storyteller's N a m e - - - - - - - - - -

Listener's Name - - - - - -- - - - -

Ilfi! things I liked about your storytelling .••
1.

2.

HANDOUT: CHARACTER WEB
Date: _ _ _ _ _ __

Name: - - - - - - - - - - - - -

Character's Name

HANDOUT: HOW TO TELL YOUR STORY
1. Remember, your voice is your most important tool.
• Tell your story with expression!
• Tell your story in a clear and loud voice.
• Change the rhythm or tempo, how fast or slow, as you tell your
story to create a different mood or feeling.
2. Be sure to LOOK at your listeners as you tell your story.
3. Keep your gestures or body movements simple. Use movements
to help your listeners create better pictures in their minds.
4. Before you tell your story, introduce your story. Look around at
your audience, and then say: "My name i s - - - - - - - ' ' and I
am going to tell you the story of _ _ _ _ _ _ _."
5. Memorize the first and last line of your story only.
5. Finish your story with confidence. Be sure to bow if you would like,
and say, "Thank you."
6. Remember not to panic or apologize if you forget part of your story.
Take a deep breath, pause, and picture where you are in the story,
and then continue on.
7. Most importantly, HAVE FUN!!!

Adapted from Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.

EXAMPLE: STORYTELLING CELEBRATION FLYER

'Tlie YouflfJ Storyteffers from 'Room 15
Present . ..

'Tafes
'From

~round 'The Wor{d
A

STORYTELLING

CELEBRATION

Thursday
May 8th
7:00 p.m.

We fioye to see you there 1

Room 15

'About 'Tfie Storyte(fer
'lntroducina: ~

-------

INSTRUCTIONS FOR MAKING COOKIE KIDS
Cookie kids can be made from a gingerbread cake/cookie package mix or from
the butter cookie recipe below.

Usin2 Ginaerbread Cake/Cookie Packaae Mix:
Follow the instructions on the back of the box for making cookie dough. Our test
kitchens found that each brand of gingerbread mix used produced a slightly different
dough. The dough should look and feel like play dough. If it is too sticky, add a little
flour. If it is too dry, add one teaspoon of water at a time until the dough is the right
consistency. Follow assembly instructions below. Bake using time and temperature
listed on box.

Butter Cookie Recipe:
You will need:
1 pound butter (room temperature)
1/3 - cup sugar
5 cups flour
1/2 - teaspoon almond flavoring
In large mixing bowl, beat together butter, sugar, flavoring, and 4 cups of flour
with a hand mixer. Add the last cup of flour and knead the dough with your hands. (Be
sure your hands are very clean). Use assembly instructions below and bake in a moderate
(350-degree) over for about 13 minutes. The cookies should be a little tan around the
edge.

Assembly Instructions:
1. Put aluminum foil on the cookie sheet.

2. Roll a 1 1/2-inch ball of dough in your hands. Place it on the aluminum foil. This is
the cookie kid's head.
3. Roll a 4-inch by 1 1/2-inch diameter worm and a 6-inch by 1/2-inch diameter worm.
Place these on the aluminum foil next to the cookie kid's head.
4. You will have one ball and two worms.

5. Place small worm under head for arms. Bend longer worm and place under arms for
legs. Pinch ends of worms for hands and feet if you want
6. Let cookie cool before taking them off the cookie sheet.
7. Decorate with frosting, chocolate chips, or small candies. You can use coconut and
chocolate sprinkles for hair.
Makes 6 to 7 cookie kids.

From Dubrovin, V. (1997). Storytelling adventures: Stories kids can tell.
Masonville, CO: Storycrafts Publishing.

STORYTELLING: PERFORMANCE SKILLS RUBRIC
I)ate:

N a m e : - - - - - - - - - - --

~~~~~~~~~

Performance Levels:

2 Beginner: I)eveloping the skill

3 Intermediate: Solid performance
2 Beginner

Performance Skills:

4 Proficient: Superior performance
3 Intermediate

4 Proficient

Voice Mechanics: Speaks clearly and loud enough for the audience to
hear. Uses vocal expression to clarify the meaning of text.
Face/Body/Gesture: Expressively uses non-verbal communication to
clarify the meaning of text.
Focus: Maintains eye contact with the audience. Seems comfortable
and confident in front of listeners. Sequence of story events is clear.
Characterization: Storyteller's natural voice is differentiated from
character voices. If dialogue is used, characters are believable to the
listener.
Pacing: The story is presented efficiently and keeps listeners' interest
throughout.
Comments:
Adapted from A Storytelling Skills Rubric developed by Heather Forest.
Retrieved January 8, 2003, from http://www.storyarts.org/classroom/usestories/storyrubric.html

STORYTELLING: QUESTIONNAIRE
Name: -

- -- - - - - -

Date: _ _ __ _ __

Directions: Answer the questions below using complete sentences.

1. What do you know about storytelling?-------- - - -

Draw a picture in the box below that shows storytelling.

2. Do you know of any storytellers?----------- - -

3. Are you a storyteller?-------------- - - -

4. What kind of stories do you like to tell? - - - - - - - - - - -

5. What kind of stories do you like to hear? - - - - - - - - - -

6. What do you think would be important for a storyteller to know?

CHAPTER AVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this project was to design a handbook for second grade teachers
interested in teaching children to be storytellers. By introducing children to the world of
storytelling, teachers can bring the true nature of storytelling into the classroom and take
full advantage of its educational benefits. The research and professional literature
supports children learning to be storytellers. Clearly, listening to stories benefits children
academically. But most importantly, learning to tell a story builds confidence and poise.
It also improves expressive language skills, stimulates inventive thinking, encourages the
concept of story, improves comprehension, and develops a better understanding of self,
the world, and other cultures. Through the process of selecting, reading, learning, and
telling a story, students stand to gain academically, socially, and personally (Hamilton &
Weiss, 1990).
The handbook was created for second grade teachers and guides them in teaching
children how to tell a story. The handbook contains specific information, lessons, and
activities for teaching storytelling techniques to children. An overview of the topics
covered and a suggested timeline for a five-week storytelling unit are included. There is a
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celebration at the end of the unit with an evening performance by those students who
volunteer to tell their stories.
Conclusions
By telling stories, children have many opportunities to practice skills that literate
people engage in when listening, reading, and speaking. Teachers, who use storytelling
in the classroom as an educational tool/learning strategy, are building on children's oral
language expertise to help them successfully develop important social and linguistic
skills. Above all, storytelling allows children to experience the magical world and joy
that stories bring to life. Children will treasure these stories and pass them down to
generation after generation for years to come.
Recommendations
1. The author suggests that the teacher borrow or purchase a few select books on
storytelling to help get them started before the unit. The following books are highly
recommended by the author:
Bauer, C.F. (1993). New handbook/or storytellers. Chicago, IL: American
Library Association.
Collins, R. & Cooper, P.J. (1997). The power of story: Teaching

through storytelling. Needham Heights, MA: Allyn & Bacon.
Hamilton, M. & Weiss, M. (1990). Children tell stories: A teaching guide.
Katonah, NY: Richard C. Owen Publishers, Inc.
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2. The teacher will want to use the school and local library as a resource for stories
students can tell, and to help locate various video/audiotapes and CDs of storytellers.
The Internet is also a great resource. A simple search through www.google.com,
using the word "Storytelling," will provide numerous websites on storytelling such as
the National Storytelling Network at www.storynet.org.
3. The teacher is not limited to the lessons and activities within the handbook, or the
five-week time frame established by the author. The supply of good storytelling
ideas/activities is endless. The author's intent was to synthesize the information on
the benefits of storytelling, find the necessary tools, and then sequence a series of
lessons/activities in order to teach a beginning unit on storytelling.
4. The handbook was designed with second grade teachers and students in mind,
although it easily could be adapted for students in third through fifth grade. Older
students could be required to read more stories during the selection process. In
addition, intermediate students would be able to read and tell slightly longer
traditional tales with more of a complicated plot or stories literary in nature.
5. Storytelling by children is important to any literacy program, but it can also be useful
in other content areas. Children as Storytellers, by Kerry Malian, has a chapter
devoted to storytelling across the curriculum.
6. The teacher should consider the need to make adaptations for students with special
needs. For example, provide some traditional stories on tape for students to listen
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to and/or have another adult work with students that need additional assistance.
Also, some students might find it easier to learn a short story, riddle, joke, or even a
story coming from their own personal experience.
7. The author limited the types of stories students could tell to short and simple
traditional stories; however, there are numerous types of stories and ways they can be
told. Students might enjoy telling flannel board stories, audience participation stories,
or telling a story while illustrating it on a chalkboard or whiteboard. Caroline Feller
Bauer's New Handbook/or Storytellers has additional resources.
8. The teacher could also include non-fiction stories for students to read and learn how
to tell.
9. Most of all, have fun! Learning to tell a story along with students will be a
tremendous learning experience for everyone. Take the advice of this second grade
student:
I love to tell storys. It is so easy. Hears how to. Pick a story. Read it
three times. Then tell it to someone with oat the book. It is scary at first and then
you get youst to it. You shud try it. Its fun!! (Hamilton &Weiss, 1990, p. 141).
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